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Executive Summary 

As a teacher, educator, and parent (3 children, 4 granddaughters) and consistent 

with my verbal testimony [1] at the public hearing, I vehemently and adamantly 

oppose the proposed PELSB teacher licensing proposal. Teacher licensing should 

be the subject of the Minnesota (MN) Legislature and not limited to the assertions 

and opinions of a small group. 

The licensing proposal is biased, racist, Marxist in nature, attempts to side-step the 

MN legislative process, ignores the responsibilities and role of parents in educating 

and raising their own children as they see fit, and consequently FAILS the metric 

of appropriate due diligence. The proposal also fails to appropriately address the 

primary requirements of all teachers; that is (i) validation of expertise in their 

appropriate subject matter, (ii) skill in the necessary teaching pedagogy for 

instructing on said subject matter(s). All other teaching requirements are tertiary to 

these two main requirements. Subjects such as race, gender, grooming, and so forth 

[2] are not appropriate licensing requirements. 

Finally, as a highly trained educator active in MN education, had not an article 

been published in The Liberty Sentinel’ in June 2022 [2] along with an 

announcement by MN Gubernatorial candidate Scott Jensen on or about 22 August 

2022 [3], I would have been completely unaware of the proposed PELSB licensing 

draft. This flies in the face of PELSB board testimony stating that the licensing 

proposal was widely disseminated and appropriately open for public input and 

comment. Such requests for input may have been made but were clearly done in an 

obscure manner. 

“Science can flourish only in an atmosphere of free speech”, Albert Einstein 
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Background 

Presently I am in my 20th year as a tenured engineering educator/professor at the 

University of St Thomas (UST), St. Paul MN. UST is a teaching university which 

qualifies me as one ‘skilled in the art’ of teaching (along with multiple advanced 

degrees). My specialty is assessment-based learning which essentially means that I 

routinely assess where each individual student is at in a course, where I expect 

them to be, and subsequently assign individual lessons tailored to help each student 

minimize that gap and help them move to where they need to be (educationally 

speaking).  Furthermore, I have published in the American Society for Engineering 

Education (ASEE) aspects of this type of teaching pedagogy and am therefore 

qualified to comment on teacher licensing standards. 

Prior to academia, I worked for 25 years as a corporate research scientist, as a 

product development engineer, as an entrepreneur where I have helped in the 

startup of at least 5 technology companies, and as a consultant. 

In addition, I have served as a very success expert witness in both criminal and 

civil court cases since 1990.  

This background information may be perused by reviewing my CV [4] and my 

prior 10-year expert witnessing record. [5] 

 

 

Discussion 

The proposed teacher licensing requirements constitute a direct effort to force 

teachers to adhere to Marxist principles and teach the tenants of Critical Race 

Theory (CRT) and groom children in directions contrary to the fundamental 

tenants of our Republic and our Judea-Christian beliefs. [2]  The history and threat 

of CRT is eloquently discussed in Appendix III of “The 1776 Report: The 

President’s Advisory 1776 Commission”, January 2021. [6] (Note that the 

appendices of this document accurately trace the history that is reaching fruition 

with the PELSB licensing proposal. I strongly recommend reviewing this part of 

this reference). How CRT attempts to misrepresent individualism (and so on) is 

summarized in the document titled, “The 5 Lies of CRT” published by ‘The 

Heritage Foundation’. [7]  These assertions and references additionally support 

testimony during the hearing comparing multiple points in the teacher licensing 



proposal with points found in the communist manifesto and additionally 

summarized in reference [2].  

Furthermore, multiple states have already banned the teaching of CRT (e.g. 

Arkansas, Florida, Idaho, Iowa, New Hampshire, Oklahoma, and Tennessee – to 

name a few). Since such teachings are implicitly contained in the proposed teacher 

licensing requirements, approval of the proposed standards sets a litigable 

precedence. This is why this proposal fails the metric of appropriate due diligence 

and should be rejected (ruled against) and sent back to the MN legislature. 

On a personal note, I have been the target of coercion, verbal abuse, and ostracized 

at the University of St Thomas for standing in opposition to CRT and the woke 

socialistic bent of UST – patterns that are prevalent at most American institutes of 

higher education. The licensing requirements being proposed by the PELSB cannot 

liberate, rather they will enslave, pigeonhole, and serve as a hammer for beating 

opposition into submission. Think about it, the PELSB licensing proposals will 

prevent prospective teachers who oppose these requirements on religious grounds 

from even becoming teaches. The licensing proposal is an evil step back even 

beyond what occurred during the race riots of the 1960s – which I lived through – 

and it is being presented as if it is goodness. 

Finally, in a recent court case Judicial Watch successfully sued and defended the 

civil rights of David Flynn against Dedham Massachusetts High School where he 

assumed the role of head coach in 2011. [8]  He was abruptly fired in 2021 after 

exercising his right as a parent-citizen to raise concerns about critical race theory 

and Black Lives Matter propaganda in his daughter’s seventh-grade history class. 

Judicial Watch took his case, and recently announced that they had settled his civil 

rights lawsuit against his former employers at Dedham Public Schools. This shows 

precedence and establishes the foundation for denying the PELSB teacher 

licensing proposal. 

 

 

Summary 

The arguments and references presented in this document collectively support the 

position that the proposed PELSB teacher licensing standard be summarily 

rejected. 



I further propose that teacher licensing be subject to the MN legislative process and 

not restricted to the domain and definitions of a few. 

 

Sincerely, Professor Greg Mowry 
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I am Professor Greg Mowry & I only learned about this proposal circa June 2022. 

 

I have served for 20 years as an educator at the University of St Thomas in the 

School of Engineering focusing on assessment-based pedagogy. I additionally have 

served as an expert in civil and criminal court cases for more than 30 years.  

 

I vehemently oppose the proposed PELSB licensing agenda and theme as being a 

woke socialistic critical race theory-based licensing standard that is being forced on 

MN teachers under the guise of education. The overwhelming support today for 

draft 4 by representatives from institutions of higher education & multiple 

education stake-holding groups in MN is direct evidence of the inroads that 

socialism/Marxism ideology has already made into our educational systems. 

 

Teachers must be allowed to first and foremost focus on teaching, using acceptable 

pedagogy, in their chosen focus-discipline, for example, reading, writing, civics, 

science, and mathematics. Teachers should have no officially mandated role via 

licensing requirements for furthering socialistic Marxism, CRT, gender 

identification, sexualization, and grooming of our students. Such sidesteps the role 

and responsibility of parents and family and replaces such responsibility with 

agenda driven institutionalization. This is a task for the MN legislature.  

 

Anecdotally Judge Mortenson, I have observed in educational realms today that if 

you desire a study in support of a particular agenda, then offer a grant for that 

agenda. You will invariably generate ‘data’ in support of that agenda. 

 

Thank you for your time, Judge Mortenson. 
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https://libertysentinel.org/coming-soon-to-minnesota-teachers-must-demonstrate-a-marxist-

worldview-to-obtain-their-teaching-license  

 

Coming soon to Minnesota! Teachers must 

demonstrate a Marxist worldview to obtain their 

teaching license 

By Allen and Julie Quist  
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Marxist ideology and practices are coming to Minnesota schools disguised as new teacher 

licensing rules. 

 

The Minnesota teacher licensing board is called the Professional Educators Licensing and 

Standards Board or PELSB. Each board member was appointed by Gov. Walz and PELSB is 

fast tracking new teacher licensing requirements. 

 

The new standards will embed basic Marxist principles and practices such as critical race 

theory (CRT), fluid sexual identity, and gender politics into all Minnesota schools. 

Standard Marxist practices and dogma divide people into opposing groups so that students and 

teachers must view themselves not as individuals, but as members of groups—oppressor 

groups or oppressed groups, and oppressed groups must be liberated from the exploitation of 

their oppressors. 

 

When formally adopted, the new requirements must be met to become or remain licensed 

to teach in Minnesota, including teaching in Early Childhood Family Education (ECFE) from 

pre-natal on, and Adult Basic Education, Rule Draft RD4615 (cplaction.com) – (key language is 

highlighted in yellow). Since nonpublic schools generally hire licensed teachers, these 

standards will apply to them as well. 

 

Below are some of the new licensing standards. We have bracketed our commentary on the 

meaning and significance of the standard. Teachers must: 

• Help students develop social identities based upon their social grouping. [Group 

identities will usurp individual identities]; 

 

• Comply with the construct of “multiple identity formation” [This means they must 

identify which identity groups a student belongs to, the scale of power assigned to 

each identity group and how their ‘identities’ intersect. This is called 

“intersectionality.”]; 

 

• Incorporate “Social and Emotional Learning” (SEL) into all classes [SEL seeks to 

transform the values, attitudes, and beliefs of students and achieve full 

compliance with equity and gender ideology.]; 

 

• Understand “systemic trauma,” including racism and micro & macro aggression 

[Trauma is presumed to have been inflicted upon victims from the oppressor 

classes];Child Protection League Action, PO Box 463, Mankato, MN 56002 

contact@cpla.com 

Be “inclusive” to reflect “diversity of cultures” [Teachers will have to affirm 

homosexuality, transgenderism, sexual identity (gender as a choice not biology), 



and the absence of moral standards for sexual practices which will set the stage 

for the normalization of pedophilia]; 

 

• Fully affirm and incorporate identity politics into the school, including race, gender, 

gender identity, sexual orientation, religious beliefs, economic status, and ethnicity; 

 

• Focus on implicit bias and systemic racism, including “white privilege”; 

 

• Prioritize materials from “traditionally marginalized voices that offer diverse 

perspectives on race, culture, language, gender, sexual identity, religion, nationality, 

migrant/refugee status… and other identities traditionally silenced or omitted from the 

curriculum.” [Identity politics will drive curriculum content); 

 

• Teach materials that “empower learners to be agents of social change and promote 

equity. [“Equity” means required equal outcomes, not equal opportunity. Marx said 

it this way: “From each according to his ability, to each according to his needs.”]; 

 

• Train students in social activism through service learning; 

 

• Connect students with local and global political activists; 

 

• Understand that Minnesota’s laws were created to oppress by race, class, gender, sexual 

orientation, language, and nationality; [This is the Marxist interpretation of history 

through presumed identity group power.] 

 

• Understand white supremacy, and how racism operates institutionally [The Marxist 

assumption that our institutions are fundamentally racist]; 

 

• Understand “enthnocentrism” and “eurocentrism” as undermining “equity.” 

[“Eurocentrism” and “ethnocentrism” form the core of America’s cultural, 

religious, and political heritage and are presented as racist and oppressive. Young 

people will be stripped of their history and instead be told their heritage is 

oppressive: racist, “white” and “heteronormative.”] 

Every CRT and gender fluid buzzword is embedded into the standards, and they are 

required to be incorporated into the instruction. Italian Marxist, Antonio Gramsci, said that 

people are “trapped in a prison-house of language.” Because language determines how people 

think, he emphasized that we must change the language of the culture in order to usher in 

the Marxist revolution. 

 

In summary, the new licensing standards will force every Minnesota teacher and school to 

become Marxist revolution indoctrination centers. It’s time the public is informed about what is 

going on. 



 

 

Allen and Julie Quist  

Authors: Allen Quist is a former 3-term Minnesota state legislator and retired professor of 

religion and political science at Bethany Lutheran College, is currently adjunct professor of 

Christian apologetics at Bethany Lutheran Theological Seminary and has authored ten books on 

education and theology. Julie Quist is Board Chair of Child Protection League. 

Child Protection League Action, PO Box 463, Mankato, MN 56002 contact@cpla.com 

 

 

 

Draft web page - PDF 

https://mn.gov/pelsb/assets/RD4615%202021.12.16%20(Draft%204)_tcm1113-514716.pdf  
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Mowry, Greg S. 

From: Dave Lankinen <dlankinen@usfamily.net> 

Sent: Monday, August 22, 2022 4:07 PM 

To: Mowry, Greg S. 

Subject: _ [External] FW: @ Alert: Radical Curriculum Standards 

Sent from Mail for Windows 

From: Scott Jensen 

Sent: Monday, August 22, 2022 12:05 PM 

To: David 

Subject: & Alert: Radical Curriculum Standards 

View this email in your browser 

  

David, 

The Minnesota teacher licensing board is trying to create radical standards 

around the hyper-sexualization of kids. School should be about LEARNING - 

not indoctrination! And parents should have a SAY. 

There is a hearing on Wednesday at 9 am that you should Know about and 

participate in. Click here and scroll to where it says "Hearing Details." 

Click the thumbnail below to hear my message on the issue and what's 

included within these radical curriculum standards:



\   
This is yet another example of government trying to do an end-run around the 

legislature! | hope you'll join this hearing and make your voice heard before 

these standards are adopted. Here is the call-in information for the hearing 

on Wednesday at 9 am: 

"How to join the hearing" 

For a video and audio connection, join the hearing though an internet 

connection, such as with a computer or tablet: 

Enter https://tinyurl.com/4615hearing or 

https://minnesota.webex.com 

Meeting number: 2487 718 8093 

Password: PELSB 

For audio connection only, join the hearing by phone: 

Call: 1-855-282-6330 (US Toll Free) 

Access code: 24877188093#73572# 

We must push back and make sure schools are used for learning the basics.



Why are we pushing political indoctrination here in Minnesota, and why won't 

Tim Walz stand up for the students and parents?! 

This is like Virginia all over again! Parents should be part of their kids’ 

education! 

| hope you'll be at this critical hearing. 

In Freedom, 

Dr. Scott Jensen 

Republican Candidate for Governor - MN 

OR OR OR ORG   
Copyright © 2022 Dr Scott Jensen for Govemor, All nghts reserved. 

PAID FOR AND PROVIDED BY DR. SCOTT JENSEN FOR GOVERNOR. 

You are receiving this email because you opted in via our website or have opted into explicit partners with 

our campaign. 

Our mailing address is: 

Dr Scott Jensen for Governor 

P. O. Box 1348 

Minnetonka, MN 55345-1348



Add us to your address book 

Want to change how you receive these emails? 

You can update your preferences or unsubscribe from this list. 

   
@ Virus-free.www.avg.com
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Greg Mowry, Engineering Professor 
School of Engineering, University of St. Thomas  

651-962-5749    gsmowry@stthomas.edu 
 

SUMMARY PROFILE 

__________________________________________________________________________________________ 

Multi-disciplined: Team building; PhD Electrical Engineer: analog, power, and E&M. Power:  legacy and 

alternative energy systems, power electronics. Supercritical biodiesel processing; Design for Sustainability; 

Magnetic devices and electric machines; Materials (standard engineering, thin-films, and biocompatible); 

Manufacturing and Material Processing; Statistical design-of-experiments; Laser systems and laser 

processing, Geometrical and Fourier Optics; Metrology; General E&M; Telecommunication systems and 

components. Engineering professor: subjects taught include analog electronics, power systems, power 

electronics, and electromagnetic field theory at the graduate and undergraduate level. 

• 15 years of experience (engineering & consulting) in power electronics, microgrids/distribution & 

hybrid power systems 

• 30 years’ experience as an expert witness in civil & criminal cases covering a wide variety of topics. 

Experienced in opining technological concepts to judges, lawyers, and juries. 

• 17 years of fundamental and applied research combined with large-volume manufacturing of 

electronics and nanostructures (classical and quantum based) for use in hard disc-drives. 

• 7 years of research & product development experience in electro-optics, optics & optical metrology. 

• 5 years of research and product development experience with MEMs & telecommunications. 

• 4 years of fundamental research experience on mode tailoring in laser resonator systems. 

• 3 years of research & product development experience in optical storage. 

• 2 years of medical device, medical electronics, and medical imaging research. 

• Experienced in the entire product life cycle: R&D through product development to manufacturing. 

• Entrepreneur. Co-founder of several small businesses; Currently, for RPSi, acting CTO. 

• 40 patents granted; multiple patents pending. 

 

EDUCATION AND PROFESSIONAL AFFILIATIONS 

_______________________________________________________________________________________ 

• Ph.D. in Electrical Engineering (while working) from the University of Minnesota under Professor 

Jim Leger, 1995. Dissertation: “Semiconductor Laser Spatial Mode Tailoring using an External Cavity 

Mode selecting Mirror.”  Physics minor: Quantum Mechanics and Statistical Mechanics; Holography 

design and processing. Co-taught graduate level Fourier Optics and Electromagnetic Theory, Optical 

recording, and Waveguide theory. 

• M.S. Electrical Engineering Program, analog electronics emphasis, Stanford University, 1979-1980. 

• M.S. Metallurgy, Iowa State University. Tutored Classical Mechanics and E&M theory, 1978. 

• B.S. Metallurgical Engineering, Iowa State University, 1976. 

• Institute for Electrical and Electronic Engineers, American Society for Engineering Education. 

 

PROFESSIONAL EXPERIENCE 

__________________________________________________________________________________________ 

 

2003 + University of St. Thomas School of Engineering: Tenured full professor. EE, ME and Physics.

 Teaching includes power electronics, power systems, electromagnetic fields, and electronics. Research  

 in alternative energy, power, SMPS, and sustainability. Several international energy collaborations: PV, 

 wind power systems, low-head hydro systems. Hospital and village power projects in Africa. Biodiesel

 research. Several significant committees and task forces: large-dollar Science Scholarship Committee, 

 Intellectual Property & copyright committee, International Education Committee, Alternative Energy 

 Task Force. Director MSEE. Recipient of major $2.1 M microgrid research grant. Multiple microgrid 

 grants and projects. Inventor and consultant. 



2002 – 2003  Boston Scientific: Vena Cava filter design, clinical study experience, IVUS MEMs, material  

  research, medical imaging research. International product transfer: USA to Ireland. 

 

2001 – 2002  Academic year: Adjunct Professor in Physics at St. Cloud State University. Instructed at both 

  the introductory and senior level in several courses including physics, optics, introductory and  

  advanced labs. Guided two electrical engineering senior design team projects. 

 

2000 – 2001    Co-Founder Avanti Optics, MN: Avanti Optics developed a high yielding, automated  

  manufacturing technology for efficiently manufacturing opto-electronic components for the  

  telecommunications industry. Avanti was in the process of bringing this technology to market.  

  At Avanti, I was the VP of Component Development. Experience in MEM design, process, and  

  manufacturing. PCB manufacturing, solder, solder bumps, BGAs, & associated metallurgy with  

  applications to opto-electronic (OE) devices. OE manufacturing, automation, adhesive   

  applications, preliminary Bellcore environmental testing, DWDM testing, competitive analysis.  

 

1991-Present    Technical Consultant and Expert Witness: Areas of expertise include: 

• Electronics, power, and electrical systems 

• Information storage: optical and magnetic tape/disc-drive systems; holography. 

• Telecommunications: systems, networks, IP routers, optical components, Dense Wavelength 

Division Multiplexing, fiber amplifiers. 

• Materials: biomedical and industrial. Metrology. 

 

1999  Co-Founder PDG Imaging, MN: PDG Imaging was a computer-hardware, relational-data-base  

  software, and E-commerce based startup focusing on the consumer 35-mm film scanner, storage  

  & retrieval, and distribution market. The founders privately funded preliminary hardware &  

  software design and development. Sherpa Partners provided the initial launch funding. I was  

  responsible for the entire optical and electronic system design, optical-scanner-head automated  

  alignment and  manufacturing, as well as bulk-mailing distribution, marketing, and business  

  development. Design and manufacturing team efforts were coordinated between Minneapolis,  

  Minnesota and Rochester, New York. 

 

1996 – 1998 Director of Engineering, Seagate Technology, MN 

• Director of Engineering of the Kodak-Seagate APS film-scanner project. Responsibilities 

included design, technology transfer from Kodak Rochester to Seagate manufacturing in 

Singapore, coupled with Singapore employee training. 

• Planned, proposed, and lead Seagate’s first optical storage business unit. The optical sensor 

and fixed-optics-module team included 71 R&D and manufacturing scientists plus operators 

with a $13 million per year capital operating budget. 

• Developed the vendor infrastructure required to support manufacturing volumes of 10,000 

optical sensors and fixed-optics-modules per month. 

• Extended Seagate’s magnetic and optical OEM business with acquisition due-diligence. 

Additional duties included monthly corporate steering committee activities. 

• Experienced with semiconductor laser optical systems, fiber optics, optical switching 

systems, MEMs, materials, classical and diffractive optics: design & processing. 

• Coordinated several university R&D grants for extending optical storage. 

• Trained magnetic team for transitioning from magnetic-based storage technology to optical- 

based storage technology. 



1994 – 1996 Engineering Manager, Seagate Technology, MN 

• Managed Seagate’s disc & tape MagnetoResitive Head (MRH) development teams. 

• Contributed in the following areas: thin-film processing, materials research, and modeling of 

the MRS’s magnetic, electrical, servo, and thermal subsystems plus system integration. 

• Supported, instructed, and trained Seagate’s Ireland thin-film MRH R&D department. 

• Initiated and lead Seagate’s first Optical Metrology Department (OMD). The mission of the 

OMD was to develop non-destructive optical techniques for monitoring thin-film sensor 

fabrication processes while supplying processing data to the thin-film device designers. 

Standard design-of-experiment techniques were used to reduce process variations. This has 

annually saved Seagate millions of dollars in improved manufacturing yields. Techniques 

included ellipsometry, interferometry, scatterometry, diffractometry (for thin-film line-width 

control), non-linear SMOKE, & Kerr microscopy. 

• Trained manufacturing teams on the theory, use, and statistics of the resulting metrology 

equipment. This included optical metrology software, hardware, and methodology. 

• Familiar with the ISO-9000 system. 

 

1990 – 1991 Optical Laboratory Setup and Development Specialist, CyberOptics, MN 

• Contributed to two CyberOptics’ products while working on Ph.D. dissertation. 

• Obtained practical optics-lab technique, set-up experience, and operator training. 

 

1982 – 1993 Multi-disciplined Design Scientist with Control Data Corporation, MN (Seagate acquired 

Control Data’s disc-drive-division in 1989.)  

• Multiple contributions to magnetoresistive sensor technology (MRS): device inventions, 

mask design, material research and processing, device reliability, modeling of magnetic 

systems & analog interface circuits. 

• Developed several optical Kerr-effect metrology systems for fundamental MRS research 

 

1985 – 1986 Founder, Mowry Engineering, MN 

• An independent consulting firm using Taguchi style design-of-experiment techniques for 

improving manufacturing yields of Minnesota-based industries. Mode of operation was to 

demonstrate techniques, train employees on methods and support as needed. 

 

1978 – 1982 Design Engineer, Hewlett-Packard Disc Memory Division, Idaho 

• Electrical and Mechanical design engineering, IC wafer probing, and reliability studies. 

• Developed a prototype medium-scale-integration preamplifier and write-driver IC chip set. 

Worked with an IC foundry and successfully fabricated the preamplifier. 

• Began research career on magnetoresistive sensor technology sensor design. 

 

 

SUMMARY of PATENTS AND PUBLICATIONS 

_________________________________________________________________________________________ 

• 40 patents granted with 5 patents pending. One patent is currently being used in all hard-disc 

drive recording heads. Another patent is for a simple, highly efficient (> 90%) laser-diode-to-

fiber coupling system. 

  

➢ 36 publications and presentations in four different disciplines: Mechanical Eng. and Material 

Science, Electrical Eng., Optics, and Engineering Education from 1978 to present. 

 



Patents 

 

NO. US #  DATE  TITLE 

1 4,535,375 13 Aug 85 Magnetoresistive Head. 

2 4,580,175 1 Apr 86 Endless, folded Magnetoresistive Head. 

3 4,803,580 7 Feb 89 Double-gap magnetoresistive head having an elongated central write-  

     shield pole completely shielding the magnetoresistive sensor … 

4 4,821,133 11 Apr 89 Bottleneck magnetoresistive element. 

5 4,841,398 20 Jun 89 Non linear magnetoresistive sensor. 

6 4,843,505 27 Jul 89 Magnetoresistive sensing element with a projection … 

7 4,851,944 25 Jul 89 Ganged MR head sensor. 

8 4,891,725 2 Jan 90 Magnetoresistive sensor having antiferromagnetic exchange-biased ends. 

9 4,967,298 30 Oct 90 Magnetic head with magnetoresistive sensor, inductive write head, … 

10 5,065,094 12 Nov 91 Two terminal magnetoresistive sensor having DC blocking capacitor. 

11 5,170,303 8 Dec 92 Inductive thin film head having improved read back characteristics. 

12 5,208,715 4 May 93 Shield geometry for stabilizing magnetic domain structure in a MRH. 

13 5,264,980 23 Nov 93 Magnetoresistive head and head setting method. 

14 5,463,805  7 Nov 95 Method of lapping MR sensors. 

15  5,559,429 24 Sep 96 Magnetoresistive head lap monitor resistors. 

16 5,563,753 8 Oct 96 Contact scheme for minimizing inductive pickup in MR read heads. 

17 5,721,008 24 Feb 97 Method for controlling sensor-to-sensor alignment & material … 

18 5,742,995 28 Apr 98 Method to predict an accurate MR sensor dimension viewed from ABS. 

19 5,766,780 16 Jun 98 Reversed order NIMN exchange coupling for dual magnetoresistive heads. 

20 5,776,537  7 Jul 98 Method of characterizing exchange coupling for magnetoresistive sensor. 

21 5,825,593 20 Oct 98 Electric field modulated MR sensor. 

22 5,831,797 3 Nov 98 Slider with mesa for optical disc data storage system. 

23 5,917,788 29 June 99 Lens for optical data storage system. 

24 5,930,434 27 July 99 Optical disc data storage system using optical waveguide. 

25 5,946,169 31 Aug 99 SAL vertically biased MRS having improved sensor stability. 

26 6,003,361 25 Jan 2000 System for predicting accurate MR Sensor height. 

27 6,101,155 8 Aug 2000 Lens for optical data storage. 

28 6,157,598 5 Dec 2000 Lens for optical data storage system. 

29 6,222,702 24 Apr 2001 Magnetic read element shield having dimensions that minimize domain … 

30 6,275,467 14 Aug 2001 Positive pressure optical slider having trailing end slide pads. 

31 6,324,319 27 Nov 2001 Spliced optical fiber coupler. 

32 6,443,631 3 Sep 2002 Optical module with solder bond. 

33 6,546,172 8 April 2003 Optical Device. 

34 6,546,173 8 April 2003 Optical Module. 

35 6,590,658 8 July 2003 Optical Alignment System. 

36 6,688,743 10 Feb 2004 Method and apparatus to determine the fly height of a recording head. 

37 6,956,999 10 Oct 2005 Optical Device. 

38 6,971,164 6 Dec 2005 Optical Device. 

39 7,010,855 14 Mar 2006 Optical Module. 

40 7,369,334 6 May 2008 Optical Device with alignment compensation. 

41 11,228,183 18 Jan 2022 Self-Synchronizing Devices, Systems, and Methods 

42 11,260,739 1 Mar 2022 Energy harvesting clutch control assembly, valve assembly, and 

electrically activated clutch 

 

Several patents pending: Primary inventor named on the following 4 active patent applications: Split Load 

Connection, Modular microgrid, Autonomous Intelligent Systems, Distributed Intelligence Management 

System. 



Optical Papers and Presentations 

 

(1)   Leger, Mowry, “External diode-laser-array cavity with mode-selecting-mirror,” Applied Physics Letters  

        63 (21), 2884 (1993). 

(2)   Leger, Mowry, Chen, “Modal analysis of a Talbot cavity,” Applied Physics Letters 64 (22), 2937 (1994). 

(3)   Mowry, Leger, “Large-area, single transverse mode semiconductor laser with diffraction limited super- 

       Gaussian output,” Applied Physics Letters 66 (13), 1614 (1995). Also presented at 1994 CLEO conference. 

(4)   Leger, Chen, Mowry, "Laser mode shaping with diffractive optical components," Paper and Presentation.       

        International Conference on Lasers, Quebec. Proceedings of the International Conference on Lasers,  

        December, 1994. Pages 260 – 267. 

(5)   Leger, Mowry, Li, “Modal Properties of an external diode-laser-array cavity with diffractive mode  

        selecting mirrors,” Applied Optics 34 (21), 4302 (1995). 

(6)   Leger, Mowry, “Applications of diffractive optics to diode laser arrays and amplifiers,” Paper published       
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        of the 2004 American Society of Engineering Education Annual Conference & Exposition, Copyright   

        2004, American Society for Engineering Education. 
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 Turbine System,” The Open Mechanical Engineering Journal, 2009, 3, 26-34. 
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ENDOWMENT AND GRANTS AT THE UNIVERSITY OF ST. THOMAS 

 

Total grants dollars exceeding $2.5 M along with being named on a scholarship endowment of $200,000. 

 

2003 

Research grant startup funds of ~ $15,000 were awarded in 2003. The startup funds were ultimately leveraged 

into acquiring ~ $250,000 worth of optics and laser equipment. 

 

 

2004 

Teaching Enhancement Grant (TEG) for developing a new integrated lecture-laboratory-software teaching 

pedagogy for Electromagnetic Fields and Waves. The TEG is titled, “Engineering Electromagnetic Fields and 

Waves.” $5,200 was awarded and funded one student researcher, Ryan Lovik. See TEG Final report. The TEG 

was also leveraged into writing an ANSYS student manual for the ANSYS® Corporation. 

 

Corporate grant titled, “Coaxial vision system for laser machining systems” with Innovative Laser Technology 

(ILT). The grant amount is $16,000 over 5 months. This grant funded one student researcher, Brian Petschel. 

The project was very successful as noted in the enclosed ILT letter of recommendation. Due to a Non-

Disclosure Agreement (NDA) the actual details of the project cannot be included. 

 

2005 

Corporate grant titled, “Laser Processing of Medical Devices” with Boston Scientific (BSCI) for graduate 

research by Noah Benson. The grant was approved for the amount of $16,000. The work product of this grant is 

proprietary but involved laser-surface engineering of medical devices. Aspects of this work are part of the 

technical M.S. thesis being pursued by University of St Thomas student, Noah Benson. 

 



A Federal Grant from the National Academy of Sciences (NAS) for the INTREU Grants Program was awarded. 

The grant liaison was Dr. Petru Todos with the Technical University of Moldova (TUM). The grant was titled, 

“Unconventional Energy Sources and the Environment in Moldova (UeSeM)”. The initial grant funding was for 

$28,000 and ultimately increased to $31,000. This grant engaged 5 student researchers over a one year period. 

 

Alternative Energy Task Force (AETF) grant from the President’s Council of the University of St. Thomas was 

awarded for investigating the feasibility of installing alternative-energy-sources on the St Paul campus to reduce 

energy bills. $5,000 was awarded for research from 1 June to 15 December 2005. A $1,000 Bush grant was also 

awarded for one student researcher for alternative energy power research, L. J. Sustar. 

 

2006 

Corporate grant titled, “Height Sensing Project” with Innovative Laser Technology (ILT). The grant amount is 

$22,500 over 9 months. This grant funded one student researcher, Matt Behrns. The final recommendations and 

report are sealed via an NDA and cannot be included. 

 

Non-Government-Organization grant from the ‘Dodoma Tanzania Health Development (DTHD)’ organization 

for developing an alternative-energy-based power system for their hospital project in Dodoma, Tanzania. This is 

an ongoing grant where funding is allocated to support up to 5 student researchers for the duration of the 

project. Approximate 2006 support $20,000. The anticipated duration is from 2006 – 2008. The alternative 

energy based power systems are projected to cost ~ $20 million dollars. A white paper proposal for the wind 

farm has been delivered to the Tanzanian Government. Work on the project continues. 

 

Grant funding for the NORCAL-40A transceiver ham-radio summer construction project was received from the 

Twin Cities IEEE Society Chapter and the UST IEEE Student Club for ~ $3,000. This 3-month long summer 

project engaged 10 students, 1 dean and 7 volunteers. 

 

2007 

A University of St Thomas capital budget grant was approved for $25,000 for electric-machine lecture 

demonstration equipment. The equipment is supplied by LabVolt and is very professional. The grant supports 

the ENGR-350 ‘Introduction to Electronics’ class. 

 

2008 

A University of St Thomas capital budget grant and an IEEE Twin Cities Chapter donation totaling $15,127 

were approved for Microwave Antenna lecture demonstration equipment. The equipment is supplied by 

LabVolt and is very professional. The grants support the ENGR-342 ‘Electromagnetic Fields and Waves’ class. 

 

$15,000 donation for research related to the Dodoma Tanzania Health Development (DTHD) hospital project. 

 

A $12,000 grant from Rosemount Inc. and a $50,000 Department of Energy grant for developing a portable 

biodiesel system based on the MCGYAN process. This was accomplished as a year-long senior design project. 

 

Named on the Dave Lankinen scholarship endowment. The minimum estate gift of the endowment is $200,000. 

 

A $6,000 grant was received for directed research from Horizontal Wind, founder Jim Ellis. This provided 

funding for Dr. John Abraham and me along with student research support for Robert Erickson.  

 

2009 

$39,000 grant from WindStrip Inc. for research and development of the power system and blade design of a 

novel wind turbine. 

 

$12,000 grant from Rosemount Inc. and $12,000 grant from 3M for continued research and development of the 

portable biodiesel system. 



 

2010 

$30,000 grant from WindStrip for continued research and development of the power system and blade designs 

of a novel wind turbine. 

 

2011 

Continuing Windstrip funding for research and development of a hybrid power system for cell phone 

communication systems; $25,000. 

 

$20,000 grant from Growan Energy for biodiesel research 

 

2012 

Sabbatical for developing funding streams for MSEE graduate program 

 

 

2013 - 2016 

$2.1M microgrid R&D grant from Xcel Energy Renewable Development Fund. 2014 – 2016 fund dispersal.  

 

 

2014 

“Graphene-based synthetic leaves for passive water pumping”, Northern Arizona University, NAU Case 

Number 2014-001, $20,000 awarded. 

“Will Steger Microgrid Project”, Cummins Foundation “Environmental Challenges”, $7,000 awarded. 

 

2015 

1 MW ‘PV for Phoebe’ project in Liberia. $16,000 awarded for preliminary studies 

$13,000 grant for, “Engineering support for enhancing farmers’ exploitation of multi-purpose use of sorghum in 

West-Africa” under the CGIAR-US University linkage Program with ICRISAT (International Crops Research 

for the Semi-Arid Tropics) 

 

2018 - 2020 

Red Lake MN WMA DNR microgrid project; $60k RPSi, $35k for microgrid R&D. 

 

2020-present 

Consulting researcher 

 

 

 

FACULTY MENTOR OF SEVERAL NOTABLE SENIOR DESIGN PROJECTS AT 

THE UNIVERSITY OF ST. THOMAS 

 

➢ A novel and new fluid flow sensor for measuring the flow rate of liquids and granulates used on golf 

courses was invented for the Toro Company. A patent was applied for this work. Academic year 2004-

2005. 

➢ A 20 kHz dynamically adjustable inter-cavity telescope for a 50 kW laser was developed for Laserdyne 

Systems. This system is was an option for the P50 Laser machining System. Academic year 2005-2006. 

➢ A new closed-loop laser welding system and methodology was invented and developed for the Lasag 

Industrial Lasers Company. This was the first such laser-welding system of this type in the world. A 

patent is pending for this work and the system is now offered by Lasag as a standard product. Academic 

year 2006-2007. This was the first senior design project with a firm based in another country – 

Switzerland. 



➢ A new ultrasonic biodiesel process was evaluated and assessed for the Crown Iron Works Company. 

Academic year 2007-2008. This project was the first alternative energy senior design project and paved 

the way for the follow-on project noted below. 

➢ A collaborative senior design project for the 2008 – 2009 academic year between the University of St. 

Thomas and Augsburg College has been funded by a $12,000 grant from Rosemount Inc and a $50,000 

DOE grant. The goal of this project was to develop a small prototype biodiesel system based on 

supercritical processes for use in developing countries. This was the first UST collaborative senior 

design project with another college. The system was successfully built and demonstrated. 

➢ In a collaborative effort between Finnish, Indian and engineering design teams at UST, a 6 kW hybrid 

alternative energy system was developed for powering the cell phone tower communication equipment. 

The research was funded by Windstrip LLC and INCAP Oy. The hybrid alternative energy system 

enabled maximum power transfer under all conditions from a combined wind and solar PV system to the 

cell phone power system. The hybrid power system can be expandable to include diesel gensets and fuel 

cells. The funding for this project was ~ $25,000. 

➢ ‘Renewable Energy and Alternative Laboratory (REAL)’ Industrial Consortium formed in 2013. 

➢ The proposal for a ‘REAL Education’ program for K-12 Energy Education and Outreach with Harding 

High School, St. Paul Public Schools was approved by the SPPS. 

➢ Energy efficient Ethiopian Injera cooker project ready for manufacturing in late 2015. 

➢ ICRISAT Mali sorghum project on going. 

➢ Greater than 2000 ft/min laser imaging and real-time metrology system designed and demonstrated for 

measuring micron-size-holes in transparent materials for LasX.  

➢ Elk River solar PV personal charger picnic table; 2016-2017. 

➢ Research for Renew Power Systems Inc (RPSi). Developed modular, large volume capable microgrid 

technology with hot-pluggable energy assets, self-synchronizing technology without control, and low-

cost protection with distributed intelligence peer-to-peer energy management. 

 

 

A First 

 

The “Self-Synchronizing Devices, Systems, and Methods” patent, US 11,228,183 granted on Jan. 18, 2022 was 

a milestone achievement. According to the patent reviewer, there was no prior art and the filing was granted as 

a patent in less than 6 months. While I have been a prolific inventor (named on 42 patents to date), having given 

away approximately 15 patentable concepts for worthy causes,  US 11,228,183 is a first as it truly represents a 

new and original invention. 
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Expert Cases in the past 10 years 
Professor Greg Mowry 

 

 

 

1. Seagate Technology LLC vs. Western Digital Corporation; my 

involvement was circa 2008 – 2010.  

 

The allegation was that Dr. Sining Mao, former Seagate Director, 

misappropriated Seagate trade secrets after joining Western Digital 

Corporation. As a former Director of Seagate Technology Recording 

Head Operations, I was retained by Dorsey and Whitney, 

Minneapolis, who initially represented Seagate in this case. I was 

retained for approximately two years during which I worked with 

Ronald J. Brown, now retired partner of Dorsey and Whitney. 

After two years of expert work on the case, Seagate switched legal 

firms from Dorsey and Whitney to Winthrop & Weinstine. I trained 

the experts retained by Winthrop & Weinstine, who reported to 

Devan Padmanabhan. After concluding this training, my services on 

the case concluded. 

Ultimately the courts upheld the misappropriation of trade secrets to 

the tune of almost 500 million dollars in awards to Seagate 

technology; circa 2014. 

 

 

 

 

 



2. Criminal Court – circa 2012 

 

Mark Kelly Esq.: MN State appointed defense for the defendant 

Mark D. Kelly markkellyesq@msn.com  

 

STATE OF MINNESOTA               IN DISTRICT COURT 

 

COUNTY OF RAMSEY          SECOND JUDICIAL DISTRICT 

 

STATE OF MINNESOTA, 

 

PLAINTIFF, AFFIDAVIT OF EXPERT WITNESS IN SUPPORT OF 

MOTION TO DISMISS  

vs. 

 

RONALD JOHN IDE,                         Court File No. 62-CR-10-9408 

 

  DEFENDANT. 

 

 

➢ Expert opinion rendered 

 

➢ Testified in criminal court 

 

➢ The Courts ruled in favor of Mr. Ide. 

 

 

 

 

mailto:markkellyesq@msn.com


3. ITC – circa 2015 

 

Advanced Research Corporation vs. IBM 

Matter before the ITC: LTO servo track writing heads 

 

 

 

The Law Firm of Winthrop & Weinstine 

Nathan J. Witzany; Winthrop & Weinstine; P.A., Shareholder 

(612) 604-6393; nwitzany@winthrop.com  

 

Sri K. Sankaran; (612) 604-6753; ssankaran@winthrop.com  

 

➢ Expert report 

➢ Deposed 

➢ Case settled in Mediation in favor of ARC 

 

mailto:nwitzany@winthrop.com
mailto:ssankaran@winthrop.com


4. ITC – circa 2017 - 2018 

 

Sony vs. Fujifilm 

 

Quinn Emanuel Urquhart & Sullivan, LLP 

555 Twin Dolphin Drive, 5th Floor  

Redwood Shores, CA 94065  

650-801-5062 Direct 

650.801.5000 Main Office Number 

650.801.5100 FAX 

 

Michael O'Connor michaeloconnor@quinnemanuel.com  

dallasbullard@quinnemanuel.com  

 

Expert report, deposition, rebuttals, ITC hearing testimony on technology, domestic industry 

and infringement. 

 

I was one of several experts for Sony. The ITC ALJ ruled in favor of Sony. 

 

 

5. ODOM Law Firm – 2020 

Acting expert in the case of ‘Ashley Winters vs. Minerva Surgical Inc.’ 

Recused due to contracting Corona. Medical test procedure developed and being used in case. 

 

6. Pillsbury Winthrop Shaw Pittman LLP - 2021 

L&L Candle Company LLC v. Decorware Int’l Inc. Expert testimony resulted in rapid and 

favorable outcome for Decoware.  

mailto:michaeloconnor@quinnemanuel.com
mailto:dallasbullard@quinnemanuel.com
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1 The 1776 report 

 

I. INTRODUCTION 
In the course of human events there have always been 
those who deny or reject human freedom, but 
Americans will never falter in defending the 
fundamental truths of human liberty proclaimed on July 
4, 1776.  We will—we must—always hold these truths.  

The declared purpose of the President’s Advisory 1776 
Commission is to “enable a rising generation to 
understand the history and principles of the founding of 
the United States in 1776 and to strive to form a more 
perfect Union.” This requires a restoration of American 
education, which can only be grounded on a history of 
those principles that is “accurate, honest, unifying, 
inspiring, and ennobling.”  And a rediscovery of our 
shared identity rooted in our founding principles is the 
path to a renewed American unity and a confident 
American future.    

The Commission’s first responsibility is to produce a 
report summarizing the principles of the American 
founding and how those principles have shaped our 
country.  That can only be done by truthfully 
recounting the aspirations and actions of the men and 
women who sought to build America as a shining “city 
on a hill”—an exemplary nation, one that protects the 
safety and promotes the happiness of its people, as an 
example to be admired and emulated by nations of the 
world that wish to steer their government toward 
greater liberty and justice. The record of our founders’ 
striving and the nation they built is our shared 
inheritance and remains a beacon, as Abraham Lincoln 
said, “not for one people or one time, but for all people 
for all time.” 

Today, however, Americans are deeply divided about 
the meaning of their country, its history, and how it 
should be governed. This division is severe enough to 
call to mind the disagreements between the colonists 
and King George, and those between the Confederate 
and Union forces in the Civil War. They amount to a 
dispute over not only the history of our country but also 
its present purpose and future direction. 

The facts of our founding are not partisan. They are a 
matter of history. Controversies about the meaning of 
the founding can begin to be resolved by looking at the 

facts of our nation’s founding. Properly understood, 
these facts address the concerns and aspirations of 
Americans of all social classes, income levels, races and 
religions, regions and walks of life. As well, these facts 
provide necessary—and wise—cautions against 
unrealistic hopes and checks against pressing partisan 
claims or utopian agendas too hard or too far. 

The principles of the American founding can be learned 
by studying the abundant documents contained in the 
record. Read fully and carefully, they show how the 
American people have ever pursued freedom and 
justice, which are the political conditions for living 
well. To learn this history is to become a better person, 
a better citizen, and a better partner in the American 
experiment of self-government.  

Comprising actions by imperfect human beings, the 
American story has its share of missteps, errors, 
contradictions, and wrongs. These wrongs have always 
met resistance from the clear principles of the nation, 
and therefore our history is far more one of self-
sacrifice, courage, and nobility. America’s principles 
are named at the outset to be both universal—applying 
to everyone—and eternal: existing for all time. The 
remarkable American story unfolds under and because 
of these great principles. 

Of course, neither America nor any other nation has 
perfectly lived up to the universal truths of equality, 
liberty, justice, and government by consent. But no 

Washington Crossing the Delaware    
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nation before America ever 
dared state those truths as the 
formal basis for its politics, and 
none has strived harder, or done 
more, to achieve them.  

Lincoln aptly described the 
American government’s 
fundamental principles as “a 
standard maxim for free 
society,” which should be 
“familiar to all, and revered by 
all; constantly looked to, 
constantly labored for, and even 
though never perfectly attained, 
constantly approximated.” But 
the very attempt to attain 
them—every attempt to attain 
them—would, Lincoln 
continued, constantly spread and 
deepen the influence of these 
principles and augment “the happiness and value of life 
to all people of all colors everywhere.” The story of 
America is the story of this ennobling struggle. 

The President’s Advisory 1776 Commission presents 
this first report with the intention of cultivating a better 
education among Americans in the principles and 
history of our nation and in the hope that a rediscovery 
of those principles and the forms of constitutional 
government will lead to a more perfect Union.   

II. THE MEANING OF 
THE DECLARATION 

The United States of America is in most respects a 
nation like any other. It embraces a people, who inhabit 
a territory, governed by laws administered by human 
beings. Like other countries, our country has borders, 
resources, industries, cities and towns, farms and 
factories, homes, schools, and houses of worship. And, 
although a relatively young country, its people have 
shared a history of common struggle and achievement, 
from carving communities out of a vast, untamed 
wilderness, to winning independence and forming a 
new government, through wars, industrialization, 

waves of immigration, technological progress, and 
political change.   

In other respects, however, the United States is 
unusual. It is a republic; that is to say, its government 
was designed to be directed by the will of the people 
rather than the wishes of a single individual or a narrow 
class of elites. Republicanism is an ancient form of 
government but one uncommon throughout history, in 
part because of its fragility, which has tended to make 
republics short-lived. Contemporary Americans tend to 
forget how historically rare republicanism has been, in 
part because of the success of republicanism in our 
time, which is derived in no small part from the very 
example and success of America. 

In two decisive respects, the United States of America is 
unique. First, it has a definite birthday: July 4th, 1776. 
Second, it declares from the moment of its founding not 
merely the principles on which its new government will 
be based; it asserts those principles to be true and 
universal: “applicable to all men and all times,” as 
Lincoln said. 

Other nations may have birthdays. For instance, what 
would eventually evolve into the French Republic was 
born in 1789 when Parisians stormed a hated prison and 
launched the downfall of the French monarchy and its 
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aristocratic regime. The Peoples Republic of China was 
born in 1949 when Mao Tse Tung’s Chinese 
Communist Party defeated the Nationalists in the 
Chinese Civil War. But France and China as nations—
as peoples and cultures inhabiting specific territories—
stretch back centuries and even millennia, over the 
course of many governments.  

There was no United States of America before July 4th, 
1776. There was not yet, formally speaking, an 
American people. There were, instead, living in the 
thirteen British colonies in North America some two-
and-a-half million subjects of a distant king. Those 
subjects became a people by declaring themselves such 
and then by winning the independence they had asserted 
as their right. 

They made that assertion on the basis of principle, not 
blood or kinship or what we today might call 
“ethnicity.” Yet this fact must be properly understood. 
As John Jay explained in Federalist 2, 

Providence has been pleased to give this one connected country 
to one united people—a people descended from the same 
ancestors, speaking the same language, professing the same 
religion, attached to the same principles of government, very 
similar in their manners and customs, and who, by their joint 
counsels, arms, and efforts, fighting side by side throughout a 
long and bloody war, have nobly established general liberty 
and independence.  

Yet, as Jay (and all the founders) well knew, the newly-
formed American people were not quite as 
homogenous—in ancestry, language, or religion—as 
this statement would seem to assert. They were neither 
wholly English nor wholly Protestant nor wholly 
Christian. Some other basis would have to be found and 
asserted to bind the new people together and to which 
they would remain attached if they were to remain a 
people. That basis was the assertion of universal and 
eternal principles of justice and political legitimacy.   

Declaration of Independence 
 John Trumbull 
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But this too must be qualified. Note that Jay lists six 
factors binding the American people together, of which 
principle is only one—the most important or decisive 
one, but still only one, and insufficient by itself. The 
American founders understood that, for republicanism 
to function and endure, a republican people must share 
a large measure of commonality in manners, customs, 
language, and dedication to the common good.  

All states, all governments, make some claim to 
legitimacy—that is, an argument for why their 
existence and specific form are justified. Some dismiss 
all such claims to legitimacy as false, advanced to fool 
the ruled into believing that their rulers’ actions are 
justified when in fact those actions only serve the 
private interests of a few. 

But no actual government understands itself this way, 
much less makes such a cynical claim in public. All 
actual governments, rather, understand themselves as 
just and assert a public claim as to why. At the time of 
the American founding, the most widespread claim was 
a form of the divine right of kings, that is to say, the 
assertion that God appoints some men, or some 
families, to rule and consigns the rest to be ruled. 

The American founders rejected that claim. As the 
eighteen charges leveled against King George in the 
Declaration of Independence make clear, our founders 
considered the British government of the time to be 
oppressive and unjust. They had no wish to replace the 
arbitrary government of one tyrant with that of 
another.  

More fundamentally, having cast off their political 
connection to England, our founders needed to state a 
new principle of political legitimacy for their new 
government. As the Declaration of Independence puts 

it, a “decent respect to the opinions of mankind” 
required them to explain themselves and justify their 
actions. 

They did not merely wish to assert that they disliked 
British rule and so were replacing it with something 
they liked better. They wished to state a justification for 
their actions, and for the government to which it would 
give birth, that is both true and moral: moral because it is 
faithful to the truth about things. 

Such a justification could only be found in the precepts 
of nature—specifically human nature—accessible to the 
human mind but not subject to the human will. Those 
precepts—whether understood as created by God or 
simply as eternal—are a given that man did not bring 
into being and cannot change. Hence the Declaration 
speaks of both “the Laws of Nature and of Nature’s 
God”—it appeals to both reason and revelation—as the 
foundation of the underlying truth of the document’s 
claims, and for the legitimacy of this new nation. 

The core assertion of the Declaration, and the basis of 
the founders’ political thought, is that “all men are 
created equal.” From the principle of equality, the 
requirement for consent naturally follows: if all men are 
equal, then none may by right rule another without his 
consent.  

The assertion that “all men are created equal” must also 
be properly understood. It does not mean that all 
human beings are equal in wisdom, courage, or any of 
the other virtues and talents that God and nature 
distribute unevenly among the human race. It means 
rather that human beings are equal in the sense that they 
are not by nature divided into castes, with natural rulers 
and ruled.  

All honor to Jefferson-to the man who, in the concrete pressure of a struggle for national 
independence by a single people, had the coolness, forecast, and capacity to introduce into 

a merely revolutionary document, an abstract truth, applicable to all men and all times, 
and so to embalm it there, that to-day, and in all coming days, it shall be a rebuke and a 

stumbling-block to the very harbingers of re-appearing tyranny and oppression. 

Abraham Lincoln 
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Thomas Jefferson liked to paraphrase the republican 
political thinker Algernon Sidney: “the mass of mankind 
has not been born with saddles on their backs, nor a 
favored few booted and spurred, ready to ride them 
legitimately, by the grace of God.” Superiority of 
talent—even a superior ability to rule—is not a divine 
or natural title or warrant to rule. George Washington, 
surely one of the ablest statesmen who ever lived, never 
made such an outlandish claim and, indeed, vehemently 
rejected such assertions made by others about him.   

As Abraham Lincoln would later explain, there was no 
urgent need for the founders to insert into a “merely 
revolutionary document” this “abstract truth, applicable 
to all men and all times.” They could simply have told 
the British king they were separating and left it at that. 
But they enlarged the scope of their Declaration so that 
its principles would serve as “a rebuke and a stumbling-
block to the very harbingers of re-appearing tyranny 
and oppression.” The finality of the truth that “all men 
are created equal” was intended to make impossible any 
return to formal or legal inequality, whether to older 
forms such as absolute monarchy and hereditary 
aristocracy, or to as-yet-unimagined forms we have 
seen in more recent times. 

Natural equality requires not only the consent of the 
governed but also the recognition of fundamental 
human rights—including but not limited to life, liberty, 
and the pursuit of happiness—as well as the 
fundamental duty or obligation of all to respect the 
rights of others. These rights are found in nature and 
are not created by man or government; rather, men 
create governments to secure natural rights. Indeed, the 
very purpose of government is to secure these rights, 

which exist independently of government, whether 
government recognizes them or not. A bad government 
may deny or ignore natural rights and even prevent 
their exercise in the real world. But it can never negate 
or eliminate them.  

The principles of the Declaration are universal and 
eternal. Yet they were asserted by a specific people, for 
a specific purpose, in a specific circumstance. The 
general principles stated in the document explain and 
justify the founders’ particular actions in breaking off 
from Great Britain, and also explain the principles upon 
which they would build their new government. These 
principles apply to all men, but the founders acted to 
secure only Americans’ rights, not those of all mankind. 
The world is still—and will always be—divided into 
nations, not all of which respect the rights of their 
people, though they should. 

We confront, finally, the difficulty that the eternal 
principles elucidated in the Declaration were stated, 
and became the basis for an actual government, only a 
relatively short time ago. Yet if these principles are both 
eternal and accessible to the human mind, why were 
they not discovered and acted upon long before 1776?  

In a sense, the precepts of the American founders were 
known to prior thinkers, but those thinkers stated them 
in entirely different terms to fit the different political 
and intellectual circumstances of their times. For 
instance, ancient philosophers appear to teach that 
wisdom is a genuine title to rule and that in a decisive 
respect all men are not created equal. Yet they also 
teach that it is all but impossible for any actual, living 
man to attain genuine wisdom. Even if wisdom is a 

When the architects of our republic wrote the magnificent words of the Constitution and 
the Declaration of Independence, they were signing a promissory note to which every 

American was to fall heir. This note was a promise that all men, yes, black men as well 
as white men, would be guaranteed the unalienable rights to life, liberty, and the 

pursuit of happiness. 

Martin Luther King, Jr. 
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legitimate title to rule, if perfect wisdom is unattainable 
by any living man, then no man is by right the ruler of 
any other except by their consent.  

More fundamentally, by the time of the American 
founding, political life in the West had undergone two 
momentous changes. The first was the sundering of civil 
from religious law with the advent and widespread 
adoption of Christianity. The second momentous 
change was the emergence of multiple denominations 
within Christianity that undid Christian unity and in 
turn greatly undermined political unity. Religious 
differences became sources of political conflict and war. 
As discussed further in Appendix II, it was in response 
to these fundamentally new circumstances that the 
American founders developed the principle of religious 
liberty.  

While the founders’ principles are both true and 
eternal, they cannot be understood without also 
understanding that they were formulated by practical 
men to solve real-world problems. For the founders’ 
solution to these problems we must turn to the 
Constitution. 

III. A CONSTITUTION OF 
PRINCIPLES 

It is one thing to discern and assert the true principles of 
political legitimacy and justice. It is quite another to 
establish those principles among an actual people, in an 
actual government, here on earth. As Winston 
Churchill put it in a not dissimilar context, even the 
best of men struggling in the most just of causes cannot 
guarantee victory; they can only deserve it. 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The founders of the United States, perhaps 
miraculously, achieved what they set out to achieve. 
They defeated the world’s strongest military and 
financial power and won their independence. They then 
faced the task of forming a country that would honor 
and implement the principles upon which they had 
declared their independence. 
 
The bedrock upon which the American political system 
is built is the rule of law. The vast difference between 
tyranny and the rule of law is a central theme of 
political thinkers back to classical antiquity.  The idea 
that the law is superior to rulers is the cornerstone of 
English constitutional thought as it developed over the 
centuries.  The concept was transferred to the 
American colonies, and can be seen expressed 
throughout colonial pamphlets and political writings. As 
Thomas Paine reflected in Common Sense:  

The safety of a republic depends essentially on the energy of a common national sentiment; on 
a uniformity of principles and habits; on the exemption of the citizens from foreign bias, and 

prejudice; and on that love of country which will almost invariably be found to be closely 
connected with birth, education and family. 

Alexander Hamilton 
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For as in absolute governments the King is law, so in free 
countries the law ought to be king; and there ought to be no 
other. But lest any ill use should afterwards arise, let the crown 
at the conclusion of the ceremony be demolished, and scattered 
among the people whose right it is. 

To assure such a government, Americans demanded a 
written legal document that would create both a 
structure and a process for securing their rights and 
liberties and spell out the divisions and limits of the 
powers of government. That legal document must be 
above ordinary legislation and day-to-day politics. That 
is what the founders meant by “constitution,” and why 
our Constitution is “the supreme Law of the Land.”  

Their first attempt at a form of government, the 
Articles of Confederation and Perpetual Union, was 
adopted in the midst of the Revolutionary War and not 
ratified until 1781. During that time, American 
statesmen and citizens alike concluded that the Articles 
were too weak to fulfill a government’s core functions. 
This consensus produced the Constitutional Convention 
of 1787, which met in Philadelphia that summer to 
write the document which we have today. It is a 
testament to those framers’ wisdom and skill that the 
Constitution they produced remains the longest 
continually-operating written constitution in all of 
human history. 

The meaning and purpose of the Constitution of 1787, 
however, cannot be understood without recourse to the 
principles of the Declaration of Independence—human 
equality, the requirement for government by consent, 
and the securing of natural rights—which the 
Constitution is intended to embody, protect, and 
nurture. Lincoln famously described the principles of 
the Declaration (borrowing from Proverbs 25:11) as an 
“apple of gold” and the Constitution as a “frame of 
silver” meant to “adorn and preserve” the apple. The 
latter was made for the former, not the reverse. 

The form of the new government that the Constitution 
delineates is informed in part by the charges the 
Declaration levels at the British crown. For instance, 
the colonists charge the British king with failing to 
provide, or even interfering with, representative 
government; hence the Constitution provides for a 
representative legislature. It also charges the king with 

concentrating executive, legislative, and judicial power 
into the same hands, which James Madison pronounced 
“the very definition of tyranny.” Instead, the founders 
organized their new government into three coequal 
branches, checking and balancing the power of each 
against the others to reduce the risk of abuse of power. 

 

The intent of the framers of the Constitution was to 
construct a government that would be sufficiently 
strong to perform those essential tasks that only a 
government can perform (such as establishing justice, 
ensuring domestic tranquility, providing for the 
common defense, and promoting the general welfare—
the main tasks named in the document’s preamble), but 
not so strong as to jeopardize the people’s liberties. In 
other words, the new government needed to be strong 
enough to have the power to secure rights without 
having so much power as to enable or encourage it to 
infringe rights. 

More specifically, the framers intended the new 
Constitution to keep the thirteen states united—to 
prevent the breakup of the Union into two or more 

Frederick Douglass 
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smaller countries—while maintaining sufficient latitude 
and liberty for the individual states. 

The advantages of union are detailed in the first 
fourteen papers of The Federalist (a series of essays 
written to urge the Constitution’s adoption), and boil 
down to preventing and deterring foreign adventurism 
in North America, avoiding conflicts between threats, 
achieving economies of scale, and best utilizing the 
diverse resources of the continent. 

While the Constitution is fundamentally a compact 
among the American people (its first seven words are 
“We the People of the United States”), it was ratified by 
special conventions in the states. The peoples of the 
states admired and cherished their state governments, 
all of which had adopted republican constitutions before 
a federal constitution was completed.  Hence the 
framers of the new national government had to respect 

the states’ prior existence and jealous guarding of their 
own prerogatives.  

They also believed that the role of the federal 
government should be limited to performing those tasks 
that only a national government can do, such as 
providing for the nation’s security or regulating 
commerce between the states, and that most tasks were 
properly the responsibility of the states. And they 
believed that strong states, as competing power centers, 
would act as counterweights against a potentially 
overweening central government, in the same way that 
the separation of powers checks and balances the 
branches of the federal government. 

For the founders, the principle that just government 
requires the consent of the governed in turn requires 
republicanism, because the chief way that consent is 
granted to a government on an ongoing basis is through 
the people’s participation in the political process. This 
is the reason the Constitution “guarantee[s] to every 
State in this Union a Republican Form of Government.” 

Under the United States Constitution, the people are 
sovereign. But the people do not directly exercise their 
sovereignty, for instance, by voting directly in popular 
assemblies. Rather, they do so indirectly, through 
representative institutions. This is, on the most basic 
level, a practical requirement in a republic with a large 
population and extent of territory. But it is also 
intended to be a remedy to the defects common to all 
republics up to that time. 

The framers of the Constitution faced a twofold 

challenge. They had to assure those alarmed by the 
historical record that the new government was not too 
republican in simply copying the old, failed forms, while 
also reassuring those concerned about overweening 
centralized power that the government of the new 
Constitution was republican enough to secure equal 
natural rights and prevent the reemergence of tyranny. 

The main causes of prior republican failure were class 
conflict and tyranny of the majority. In the simplest 
terms, the largest single faction in any republic would 
tend to band together and unwisely wield their 
numerical strength against unpopular minorities, 
leading to conflict and eventual collapse. The founders’ 
primary remedy was union itself. Against the old idea 

To throw obstacles in the way of a complete education is like putting out the eyes; to 
deny the rights of property is like cutting off the hands. To refuse political equality is to 
rob the ostracized of all self-respect, of credit in the market place, of recompense in the 

world of work, of a voice in choosing those who make and administer the law, a choice in 
the jury before whom they are tried, and in the judge who decides their punishment. 

Elizabeth Cady Stanton 
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that republics had to be small, the founders countered 
that the very smallness of prior republics all but 
guaranteed their failure. In small republics, the majority 
can more easily organize itself into a dominant faction; 
in large republics, interests become too numerous for 
any single faction to dominate.  

The inherent or potential partisan unwisdom of a 
dominant faction also would be tempered by 
representative government. Rather than the people 
acting as a body, the people would instead select 
officeholders to represent them. This would 

refine and enlarge the public views, by passing them through 
the medium of a chosen body of citizens, whose wisdom may 
best discern the true interest of their country, and whose 
patriotism and love of justice will be least likely to sacrifice it 
to temporary or partial considerations. [Federalist 10] 

And the separation of powers would work in concert 
with the principle of representation by incentivizing 
individual officeholders to identify their personal 
interests with the powers and prerogatives of their 
offices, and thus keep them alert to the danger of 
encroachments from other branches and offices. 

The founders asserted that these innovations, and 
others, combined to create a republicanism that was at 
once old as well as new: true to the eternal principles 
and timeless ends of good government, but awake to 
and corrective of the deficiencies in prior examples of 
popular rule. 

One important feature of our written 
constitution is the careful way that it limits 
the powers of each branch of government—
that is, states what those branches may do, 
and by implication what they may not do. 
This is the real meaning of “limited 
government”: not that the government’s 
size or funding levels remain small, but that 
government’s powers and activities must 
remain limited to certain carefully defined 
areas and responsibilities as guarded by 
bicameralism, federalism, and the separation 
of powers. 

The Constitution was intended to endure. 
But because the founders well knew that no 

document written by human beings could ever be 
perfect or anticipate every future contingency, they 
provided for a process to amend the document—but 
only by popular decision-making and not by ordinary 
legislation or judicial decree.  

The first ten amendments, which would come to be 
known as the Bill of Rights, were included at the 
demand of those especially concerned about vesting the 
federal government with too much power and who 
wanted an enumeration of specific rights that the new 
government lawfully could not transgress. But all 
agreed that substantive rights are not granted by 
government; any just government exists only to secure 
these rights. And they specifically noted in the Ninth 
Amendment that the Bill of Rights was a selective and 
not an exclusive list; that is, the mere fact that a right is 
not mentioned in the Bill of Rights is neither proof nor 
evidence that it does not exist. 

It is important to note the founders’ understanding of 
three of these rights that are decisive for republican 
government and the success of the founders’ project. 

Our first freedom, religious liberty, is foremost a moral 
requirement of the natural freedom of the human mind. 
As discussed in Appendix II, it is also the indispensable 
solution to the political-religious problem that emerged 
in the modern world. Faith is both a matter of private 
conscience and public import, which is why the 
founders encouraged religious free exercise but barred 
the government from establishing any one national 

Freedom is never more than one generation away 
from extinction. We didn't pass it to our children in 

the bloodstream. It must be fought for, protected, 
and handed on for them to do the same, or one day 
we will spend our sunset years telling our children 

and our children's children what it was once like in 
the United States where men were free. 

Ronald Reagan 
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religion. The point is not merely to protect the state 
from religion but also to protect religion from the state 
so that religious institutions would flourish and pursue 
their divine mission among men.  

Like religious liberty, freedom of speech and of the 
press is required by the freedom of the human mind. 
More plainly, it is a requirement for any government in 
which the people choose the direction of government 
policy. To choose requires public deliberation and 
debate. A people that cannot publicly express its 
opinions, exchange ideas, or openly argue about the 
course of its government is not free.  

Finally, the right to keep and bear arms is required by 
the fundamental natural right to life: no man may justly 
be denied the means of his own defense. The political 
significance of this right is hardly less important. An 
armed people is a people capable of defending their 
liberty no less than their lives and is the last, desperate 
check against the worst tyranny.  

IV. Challenges to 
America’s 
Principles 

Challenges to constitutional government are frequent 
and to be expected in a popular government based on 
consent.  In his Farewell Address, George Washington 
advised his countrymen that when it came to the 
preservation of the Constitution they should “resist with 
care the spirit of innovation upon its principles however 
specious the pretexts.”  The Constitution has proven 
sturdy against narrow interest groups that seek to 
change elements of the Constitution merely to get their 
way.  

At the same time, it is important to note that by design 
there is room in the Constitution for significant change 
and reform.  Indeed, great reforms—like abolition, 
women’s suffrage, anti-Communism, the Civil Rights 
Movement, and the Pro-Life Movement—have often 
come forward that improve our dedication to the 

principles of the Declaration of Independence under the 
Constitution.    

More problematic have been movements that reject the 
fundamental truths of the Declaration of Independence 
and seek to destroy our constitutional order.  The 
arguments, tactics, and names of these movements have 
changed, and the magnitude of the challenge has varied, 
yet they are all united by adherence to the same 
falsehood—that people do not have equal worth and 
equal rights.   

At the infancy of our Republic, the threat was a 
despotic king who violated the people’s rights and 
overthrew the colonists’ longstanding tradition of self-
government. After decades of struggle, the colonists 
succeeded in establishing a more perfect Union founded 
not upon the capricious whims of a tyrant, but 
republican laws and institutions founded upon self-
evident and eternal truths.  

It is the sacred duty of every generation of American 
patriots to defend this priceless inheritance. 

Slavery 

The most common charge levelled against the founders, 
and hence against our country itself, is that they were 
hypocrites who didn’t believe in their stated principles, 
and therefore the country they built rests on a lie. This 
charge is untrue, and has done enormous damage, 
especially in recent years, with a devastating effect on 
our civic unity and social fabric. 

Many Americans labor under the illusion that slavery 
was somehow a uniquely American evil. It is essential to 
insist at the outset that the institution be seen in a much 
broader perspective. It is very hard for people brought 
up in the comforts of modern America, in a time in 
which the idea that all human beings have inviolable 
rights and inherent dignity is almost taken for granted, 
to imagine the cruelties and enormities that were 
endemic in earlier times.  But the unfortunate fact is 
that the institution of slavery has been more the rule 
than the exception throughout human history.  
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It was the Western world’s repudiation of slavery, only 
just beginning to build at the time of the American 
Revolution, which marked a dramatic sea change in 
moral sensibilities. The American founders were living 
on the cusp of this change, in a manner that straddled 
two worlds. George Washington owned slaves, but 
came to detest the practice, and wished for “a plan 
adopted for the abolition of it.” By the end of his life, he 
freed all the slaves in his family estate.  

Thomas Jefferson also held slaves, and yet included in 
his original draft of the Declaration a strong 
condemnation of slavery, which was removed at the 
insistence of certain slaveholding delegates. Inscribed in 
marble at his memorial in Washington, D.C. is 
Jefferson’s foreboding reference to the injustice of 
slavery: “I tremble for my country when I reflect that 
God is just; that His justice cannot sleep forever.”   

James Madison saw to it at the Constitutional 
Convention that, even when the Constitution 
compromised with slavery, it never used the word 
“slave” to do so.  No mere semantics, he insisted that it 
was “wrong to admit in the Constitution the idea that 
there could be property in men.” 

Indeed, the compromises at the Constitutional 
Convention were just that: compromises.  The three-
fifths compromise was proposed by an antislavery 
delegate to prevent the South from counting their slaves 
as whole persons for purposes of increasing their 
congressional representation. The so-called fugitive 
slave clause, perhaps the most hated protection of all, 

accommodated pro-slavery delegates but was written so 
that the Constitution did not sanction slavery in the 
states where it existed.  There is also the provision in 
the Constitution that forbade any restriction of the slave 
trade for twenty years after ratification—at which time 
Congress immediately outlawed the slave trade. 

The First Continental Congress agreed to discontinue 
the slave trade and boycott other nations that engaged 
in it, and the Second Continental Congress reaffirmed 
this policy.  The Northwest Ordinance, a pre-
Constitution law passed to govern the western 
territories (and passed again by the First Congress and 
signed into law by President Washington) explicitly 
bans slavery from those territories and from any states 
that might be organized there.  

Above all, there is the clear language of the Declaration 
itself: “We hold these truths to be self-evident, that all 
men are created equal.”  The founders knew slavery was 
incompatible with that truth. 

It is important to remember that, as a question of 
practical politics, no durable union could have been 
formed without a compromise among the states on the 
issue of slavery. Is it reasonable to believe that slavery 
could have been abolished sooner had the slave states 
not been in a union with the free?  Perhaps. But what is 
momentous is that a people that included slaveholders 
founded their nation on the proposition that “all men 
are created equal.”  

So why did they say that without immediately abolishing 
slavery? To establish the principle of consent as the 
ground of all political legitimacy and to check against 
any possible future drift toward or return to despotism, 
for sure.  But also, in Lincoln’s words, “to declare the 
right, so that the enforcement of it might follow as fast 
as circumstances should permit.”  

The foundation of our Republic planted the seeds of the 
death of slavery in America. The Declaration’s 
unqualified proclamation of human equality flatly 
contradicted the existence of human bondage and, along 
with the Constitution’s compromises understood in 
light of that proposition, set the stage for abolition. 
Indeed, the movement to abolish slavery that first began 
in the United States led the way in bringing about the end 
of legal slavery.   Abraham Lincoln 

 
 



 

 

12 The 1776 report 

 

Benjamin Franklin was president of the Pennsylvania 
Society for Promoting the Abolition of Slavery, and 
John Jay (the first Chief Justice of the Supreme Court) 
was the president of a similar society in New York. 
John Adams opposed slavery his entire life as a "foul 
contagion in the human character" and "an evil of 
colossal magnitude." 

Frederick Douglass had been born a slave, but escaped 
and eventually became a prominent spokesman for the 
abolitionist movement. He initially condemned the 
Constitution, but after studying its history came to 
insist that it was a “glorious liberty document” and that 
the Declaration of Independence was “the ring-bolt to 
the chain of your nation’s destiny.”   

And yet over the course of the first half of the 19th 
century, a growing number of Americans increasingly 
denied the truth at the heart of the founding. Senator 
John C. Calhoun of South Carolina famously rejected 
the Declaration’s principle of equality as “the most 
dangerous of all political error” and a “self-evident lie.” 
He never doubted that the founders meant what they 
said.  

To this rejection, Calhoun added a new theory in which 
rights inhere not in every individual by “the Laws of 
Nature and of Nature's God” but in groups or races 
according to historical evolution. This new theory was 
developed to protect slavery—Calhoun claimed it was a 

“positive good”—and specifically to prevent lawful 
majorities from stopping the spread of slavery into 
federal territories where it did not yet exist. 

“In the way our Fathers originally left the slavery 
question, the institution was in the course of ultimate 
extinction, and the public mind rested in the belief that 

it was in the course of ultimate extinction,” Abraham 
Lincoln observed in 1858. “All I have asked or desired 
anywhere, is that it should be placed back again upon 
the basis that the Fathers of our government originally 
placed it upon.” 

This conflict was resolved, but at a cost of more than 
600,000 lives. Constitutional amendments were passed 
to abolish slavery, grant equal protection under the law, 
and guarantee the right to vote regardless of race. Yet 
the damage done by the denial of core American 
principles and by the attempted substitution of a theory 
of group rights in their place proved widespread and 
long-lasting. These, indeed, are the direct ancestors of 
some of the destructive theories that today divide our 
people and tear at the fabric of our country.  

Progressivism 

In the decades that followed the Civil War, in response 
to the industrial revolution and the expansion of urban 
society, many American elites adopted a series of ideas 
to address these changes called Progressivism.  
Although not all of one piece, and not without its 
practical merits, the political thought of Progressivism 
held that the times had moved far beyond the founding 
era, and that contemporary society was too complex 
any longer to be governed by principles formulated in 
the 18th century. To use a contemporary analogy, 

Progressives believed that America’s original 
“software”—the founding documents—were no longer 
capable of operating America’s vastly more complex 
“hardware”: the advanced industrial society that had 
emerged since the founding. 
 

We live in an age of science and of abounding accumulation of material things. 
These did not create our Declaration. Our Declaration created them. The things of 

the spirit come first. Unless we cling to that, all our material prosperity, 
overwhelming though it may appear, will turn to a barren scepter in our grasp. 

Calvin Coolidge 
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More significantly, the Progressives held that truths 
were not permanent but only relative to their time. 
They rejected the self-evident truth of the Declaration 
that all men are created equal and are endowed equally, 
either by nature or by God, with unchanging rights. As 
one prominent Progressive historian wrote in 1922, 
“To ask whether the natural rights philosophy of the 
Declaration of Independence is true or false, is 
essentially a meaningless question.”  Instead, 
Progressives believed there were only group rights that 
are constantly redefined and change with the times.  
Indeed, society has the power and obligation not only to 
define and grant new rights, but also to take old rights 
away as the country develops. 
 
Based on this false understanding of rights, the 
Progressives designed a new system of government. 
Instead of securing fundamental rights grounded in 
nature, government—operating under a new theory of 
the “living” Constitution—should constantly evolve to 
secure evolving rights.   

In order to keep up with these changes, government 
would be run more and more by credentialed 
managers, who would direct society through rules and 
regulations that mold to the currents of the time. 
Before he became President of the United States, 
Woodrow Wilson laid out this new system whereby 
“the functions of government are in a very real sense 
independent of legislation, and even constitutions,” 
meaning that this new view of government would 
operate independent of the people. 

Far from creating an omniscient body of civil servants 
led only by “pragmatism” or “science,” though, 
progressives instead created what amounts to a fourth 

branch of government called at times the bureaucracy 
or the administrative state. This shadow government 
never faces elections and today operates largely without 
checks and balances. The founders always opposed 
government unaccountable to the people and without 
constitutional restraint, yet it continues to grow around 
us. 

Fascism 

The principles of the Declaration have been threatened 
not only at home. In the 20th Century, two global 
movements threatened to destroy freedom and subject 
mankind to a new slavery. Though ideological cousins, 
the forces of Fascism and Communism were bitter 
enemies in their wars to achieve world domination. 
What united both totalitarian movements was their 
utter disdain for natural rights and free peoples. 
 
 

Fascism first arose in Italy under the dictatorship of 
Benito Mussolini, largely in response to the rise of 
Bolshevism in Russia. Like the Progressives, Mussolini 
sought to centralize power under the management of 
so-called experts. All power—corporate and 
political—would be exercised by the state and directed 
toward the same goal. Individual rights and freedoms 
hold no purchase under Fascism. Its principle is instead, 
in Mussolini’s words, “everything in the State, nothing 
outside the State, nothing against the State.” Eventually, 
Adolf Hitler in Germany wed this militant and 
dehumanizing political movement to his pseudo-
scientific theory of Aryan racial supremacy, and Nazism 
was born. 

Hold on, my friends, to the Constitution and to the Republic for which it stands. 
Miracles do not cluster, and what has happened once in 6,000 years, may not 

happen again. Hold on to the Constitution, because if the American Constitution 
should fail, there will be anarchy throughout the world. 

Daniel Webster 
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The Nazi juggernaut quickly conquered much of 
Europe. The rule of the Axis Powers “is not a 
government based upon the consent of the governed,” 
said President Franklin Delano Roosevelt.  “It is not a 
union of ordinary, self-respecting men and women to 
protect themselves and their freedom and their dignity 
from oppression. It is an unholy alliance of power and 
pelf to dominate and enslave the human race.” 

 
Before the Nazis could threaten America in our own 
hemisphere, the United States built an arsenal of 
democracy, creating more ships, planes, tanks, and 
munitions than any other power on earth. Eventually, 
America rose up, sending millions of troops across the 
oceans to preserve freedom. 
 
Everywhere American troops went, they embodied in 
their own ranks and brought with them the principles of 
the Declaration, liberating peoples and restoring 
freedom. Yet, while Fascism died in 1945 with the 
collapse of the Axis powers, it was quickly replaced by a 
new threat, and the rest of the 20th century was defined 
by the United States’ mortal and moral battle against 
the forces of Communism. 

Communism 

Communism seems to preach a radical or extreme form 
of human equality. But at its core, wrote Karl Marx, is 
“the idea of the class struggle as the immediate driving 
force of history, and particularly the class struggle 
between the bourgeois and the proletariat.” In the 
communist mind, people are not born equal and free, 
they are defined entirely by their class.  
 
Under Communism, the purpose of government is not 
to secure rights at all. Instead, the goal is for a “class 
struggle [that] necessarily leads to the dictatorship of the 
proletariat.” By its very nature, this class struggle would 
be violent. “The Communists disdain to conceal their 
views and aims,” Marx wrote. “They openly declare 
that their ends can be attained only by the forcible 
overthrow of all existing social conditions. Let the 
ruling classes tremble at a communist revolution.” 
 
This radical rejection of human dignity spread 
throughout much of the world. In Russia, the bloody 
Bolshevik Revolution during World War I established 
the communist Soviet Union. Communism understands 
itself as a universalist movement of global conquest, and 
communist dictatorships eventually seized power 
through much of Europe and Asia, and in significant 
parts of Africa and South America. 

Led by the Soviet Union, Communism even threatened, 
or aspired to threaten, our liberties here at home. What 
it could not achieve through force of arms, it attempted 
through subversion. Communism did not succeed in 
fomenting revolution in America. But Communism’s 
relentless anti-American, anti-Western, and atheistic 
propaganda did inspire thousands, and perhaps millions, 
to reject and despise the principles of our founding and 
our government. While America and its allies 
eventually won the Cold War, this legacy of anti-
Americanism is by no means entirely a memory but still 
pervades much of academia and the intellectual and 
cultural spheres. The increasingly accepted economic 
theory of Socialism, while less violent than 
Communism, is inspired by the same flawed philosophy 
and leads down the same dangerous path of allowing the 
state to seize private property and redistribute wealth as 
the governing elite see fit.  

Ronald Reagan speaking 
at the Brandenburg Gate 
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For generations, America stood as a bulwark against 
global Communism. Our Cold War victory was owing 
not only to our superior technology, economy, and 
military. In the end, America won because the Soviet 
Union was built upon a lie. As President Ronald Reagan 
said, “I have seen the rise of Fascism and 
Communism…. But both theories fail. Both deny those 
God-given liberties that are the inalienable right of each 
person on this planet; indeed they deny the existence of 
God.” 

Racism and Identity Politics 

The Thirteenth Amendment to the Constitution, passed 
after the Civil War, brought an end to legal slavery. 
Blacks enjoyed a new equality and freedom, voting for 
and holding elective office in states across the Union. 
But it did not bring an end to racism, or to the unequal 
treatment of blacks everywhere.  
 
Despite the determined efforts of the postwar 
Reconstruction Congress to establish civil equality for 
freed slaves, the postbellum South ended up devolving 
into a system that was hardly better than slavery. The 
system enmeshed freedmen in relationships of extreme 
dependency, and used poll taxes, literacy tests, and the 
violence of vigilante groups like the Ku Klux Klan to 
prevent them from exercising their civil rights, 
particularly the right to vote. Jim Crow laws enforced 
the strict segregation of the races, and gave legal 
standing in some states to a pervasive subordination of 
blacks.  
 
It would take a national movement composed of people 
from different races, ethnicities, nationalities, and 
religions to bring about an America fully committed to 
ending legal discrimination.  
 
The Civil Rights Movement culminated in the 1960s 
with the passage of three major legislative reforms 
affecting segregation, voting, and housing rights.  It 
presented itself, and was understood by the American 
people, as consistent with the principles of the 
founding.  “When the architects of our republic wrote 
the magnificent words of the Constitution and the 
Declaration of Independence, they were signing a 
promissory note to which every American was to fall 

heir,” Martin Luther King, Jr. said in his “I Have a 
Dream” speech. “This note was a promise that all men, 
yes, black men as well as white men, would be 
guaranteed the unalienable rights to life, liberty, and the 
pursuit of happiness.”   
 
It seemed, finally, that America’s nearly two-century 
effort to realize fully the principles of the Declaration 
had reached a culmination.  But the heady spirit of the 
original Civil Rights Movement, whose leaders 
forcefully quoted the Declaration of Independence, the 
Constitution, and the rhetoric of the founders and of 
Lincoln, proved to be short-lived. 
 
The Civil Rights Movement was almost immediately 
turned to programs that ran counter to the lofty ideals 
of the founders. The ideas that drove this change had 
been growing in America for decades, and they 
distorted many areas of policy in the half century that 
followed.  Among the distortions was the abandonment 
of nondiscrimination and equal opportunity in favor of 
“group rights” not unlike those advanced by Calhoun 
and his followers. The justification for reversing the 
promise of color-blind civil rights was that past 
discrimination requires present effort, or affirmative 
action in the form of preferential treatment, to 
overcome long-accrued inequalities. Those forms of 
preferential treatment built up in our system over time, 
first in administrative rulings, then executive orders, 
later in congressionally passed law, and finally were 
sanctified by the Supreme Court.  

 
Civil Rights March on 

Washington, D.C. 
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Today, far from a regime of equal natural rights for 
equal citizens, enforced by the equal application of law, 
we have moved toward a system of explicit group 
privilege that, in the name of “social justice,” demands 
equal results and explicitly sorts citizens into “protected 
classes” based on race and other demographic 
categories. 

Eventually this regime of formal inequality would come 
to be known as “identity politics.” The stepchild of 
earlier rejections of the founding, identity politics 

(discussed in Appendix III) values people by 
characteristics like race, sex, and sexual orientation and 
holds that new times demand new rights to replace the 
old.  This is the opposite of King’s hope that his 
children would “live in a nation where they will not be 
judged by the color of their skin but by the content of 
their character,” and denies that all are endowed with 
the unalienable rights to life, liberty, and the pursuit of 
happiness. 
 
Identity politics makes it less likely that racial 
reconciliation and healing can be attained by pursuing 
Martin Luther King, Jr.’s dream for America and 
upholding the highest ideals of our Constitution and our 
Declaration of Independence.  

V. THE TASK OF 
NATIONAL RENEWAL  

All the good things we see around us—from the 
physical infrastructure, to our high standards of living, 
to our exceptional freedoms—are direct results of 
America’s unity, stability, and justice, all of which in 
turn rest on the bedrock of our founding principles. Yet 

today our country is in danger of throwing this 
inheritance away.  
 
The choice before us now is clear. Will we choose the 
truths of the Declaration? Or will we fall prey to the 
false theories that have led too many nations to tyranny? 
It is our mission—all of us—to restore our national 
unity by rekindling a brave and honest love for our 
country and by raising new generations of citizens who 
not only know the self-evident truths of our founding, 
but act worthy of them. 

 
This great project of national renewal depends upon 
true education—not merely training in particular skills, 
but the formation of citizens. To remain a free people, 
we must have the knowledge, strength, and virtue of a 
free people. From families and schools to popular 
culture and public policy, we must teach our founding 
principles and the character necessary to live out those 
principles. 
 
This includes restoring patriotic education that teaches 
the truth about America. That doesn’t mean ignoring 
the faults in our past, but rather viewing our history 
clearly and wholly, with reverence and love. We must 
also prioritize personal responsibility and fulfilling the 
duties we have toward one another as citizens. Above 
all, we must stand up to the petty tyrants in every 
sphere who demand that we speak only of America’s 
sins while denying her greatness. At home, in school, at 
the workplace, and in the world, it is the people—and 
only the people—who have the power to stand up for 
America and defend our way of life. 

Promote, then, as an object of primary importance, institutions for the general 
diffusion of knowledge. In proportion as the structure of a government gives force 

to public opinion, it is essential that public opinion should be enlightened. 

 George Washington 
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The Role of the Family  

By their very nature, families are the first educators, 
teaching children how to treat others with respect, 
make wise decisions, exercise patience, think for 
themselves, and steadfastly guard their God-given 
liberties. It is good mothers and fathers, above all 
others, who form good people and good citizens. 
 
This is why America’s founding fathers often echoed the 
great Roman statesman Cicero in referring to the family 
as the “seminary of the republic.” They understood that 
the habits and morals shaped in the home determine the 
character of our communities and the ultimate fate of 
our country. 
 
When children see their mother and father hard at 
work, they learn the dignity of labor and the reward of 
self-discipline. When adults speak out against dangerous 
doctrines that threaten our freedoms and values, 
children learn the time-tested concept of free 
expression and the courageous spirit of American 
independence. When parents serve a neighbor in need, 
they model charity and prove that every human being 
has inherent worth. And when families pray together, 
they acknowledge together the providence of the 
Almighty God who gave them their sacred liberty. 
 
For the American republic to endure, families must 
remain strong and reclaim their duty to raise up morally 
responsible citizens who love America and embrace the 
gifts and responsibilities of freedom and self-
government. 

Teaching America 

The primary duty of schools is to teach students the 
basic skills needed to function in society, such as 
reading, writing, and mathematics. As discussed in 
Appendix IV, our founders also recognized 
a second and essential task: educators must convey a 
sense of enlightened patriotism that equips each 
generation with a knowledge of America’s founding 
principles, a deep reverence for their liberties, and a 
profound love of their country. 
 

Make no mistake: The love we are talking about is 
something different from romantic or familial love, 
something that cannot be imposed by teachers or 
schools or government edicts, least of all in a free 
country. Like any love worthy of the name, it must be 
embraced freely and be strong and unsentimental 
enough to coexist with the elements of disappointment, 
criticism, dissent, opposition, and even shame that 
come with moral maturity and open eyes. But it is love 
all the same, and without the deep foundation it 
supplies, our republic will perish. 
 

 
State and local governments—not the federal 
government—are responsible for adopting curricula 
that teach children the principles that unite, inspire, and 
ennoble all Americans. This includes lessons on the 
Revolutionary War, the Declaration of Independence, 
and the Constitutional Convention. Educators should 
teach an accurate history of how the permanent 
principles of America’s founding have been challenged 
and preserved since 1776. By studying America’s true 
heritage, students learn to embrace and preserve the 
triumphs of their forefathers while identifying and 
avoiding their mistakes. 
 
States and school districts should reject any curriculum 
that promotes one-sided partisan opinions, activist 
propaganda, or factional ideologies that demean 
America’s heritage, dishonor our heroes, or deny our 
principles. Any time teachers or administrators 
promote political agendas in the classroom, they abuse 
their platform and dishonor every family who trusts 
them with their children’s education and moral 
development. 
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 “Law and liberty cannot rationally become the object of 
our love,” wrote founding father James Wilson, “unless 
they first become the objects of our knowledge.” 
Students who are taught to understand America’s 
exceptional principles and America’s powerful history 
grow into strong citizens who respect the rule of law 
and protect the country they know and love.  

A Scholarship of Freedom 

Universities in the United States are often today 
hotbeds of anti-Americanism, libel, and censorship that 
combine to generate in students and in the broader 
culture at the very least disdain and at worst outright 
hatred for this country.  
 
The founders insisted that universities should be at the 
core of preserving American republicanism by 
instructing students and future leaders of its true basis 
and instilling in them not just an understanding but a 
reverence for its principles and core documents. Today, 
our higher education system does almost the precise 
opposite. Colleges peddle resentment and contempt for 
American principles and history alike, in the process 

weakening attachment to our shared heritage. 
 
In order to build up a healthy, united citizenry, 
scholars, students, and all Americans must reject false 
and fashionable ideologies that obscure facts, ignore 
historical context, and tell America’s story solely as one 
of oppression and victimhood rather than one of 
imperfection but also unprecedented achievement 
toward freedom, happiness, and fairness for all. 
Historical revisionism that tramples honest scholarship 

and historical truth, shames Americans by highlighting 
only the sins of their ancestors, and teaches claims of 
systemic racism that can only be eliminated by more 
discrimination, is an ideology intended to manipulate 
opinions more than educate minds.   

Deliberately destructive scholarship shatters the civic 
bonds that unite all Americans. It silences the discourse 
essential to a free society by breeding division, distrust, 
and hatred among citizens. And it is the intellectual 
force behind so much of the violence in our cities, 
suppression of free speech in our universities, and 
defamation of our treasured national statues and 
symbols. 

To restore our society, academics must return to their 
vocation of relentlessly pursuing the truth and engaging 
in honest scholarship that seeks to understand the world 
and America’s place in it. 

The American Mind 

Americans yearn for timeless stories and noble heroes 
that inspire them to be good, brave, diligent, daring, 
generous, honest, and compassionate.  

Millions of Americans devour histories of the American 
Revolution and the Civil War and thrill to the tales of 
Washington, Jefferson, Hamilton, and Franklin, 
Lincoln and Grant, Sojourner Truth and Frederick 
Douglass. We still read the tales of Hawthorne and 
Melville, Twain and Poe, and the poems of Whitman 
and Dickinson. On Independence Day, we hum John 
Philip Sousa’s “Stars and Stripes Forever” and sing along 
to Woody Guthrie’s “This Land is Your Land.” 
Americans applaud the loyalty, love, and kindness 

To place before mankind the common sense of the subject, in terms so plain and firm 
as to command their assent, and to justify ourselves in the independent stand we are 
compelled to take. . . . it was intended to be an expression of the American mind, and 

to give to that expression the proper tone and spirit called for by the occasion. 

Thomas Jefferson 
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shared by the March sisters in Little Women, revere the 
rugged liberty of the cowboys in old westerns, and 
cheer the adventurous spirit of young Tom Sawyer. 
These great works have withstood the test of time 
because they speak to eternal truths and embody the 
American spirit. 

It is up to America’s artists, authors, filmmakers, 
musicians, social media influencers, and other culture 
leaders to carry on this tradition by once again giving 
shape and voice to America’s self-understanding—to be 
what Jefferson called “an expression of the American 
mind.”  
 
To them falls the creative task of writing stories, songs, 
and scripts that help to restore every American’s 
conviction to embrace the good, lead virtuous lives, and 
act with an attitude of hope toward a better and bolder 
future for themselves, their families, and the entire 
nation. 

Reverence for the Laws 

The principles of equality and consent mean that all are 
equal before the law. No one is above the law, and no 
one is privileged to ignore the law, just as no one is 
outside the law in terms of its protection. 

In his Lyceum Address, a young Abraham Lincoln 
warned of two results of a growing disregard for the 
rule of law.  The first is mob rule: “whenever the 
vicious portion of [our] population shall be permitted to 
gather in bands of hundreds and thousands, and burn 
churches, ravage and rob provision stores, throw 
printing-presses into rivers, shoot editors, and hang and 
burn obnoxious persons at pleasure and with impunity, 
depend upon it, this government cannot last.”  

But Lincoln also warned of those of great ambition who 
thirst for distinction and, although “he would as 
willingly, perhaps more so, acquire it by doing good as 
harm, yet, that opportunity being past, and nothing left 
to be done in the way of building up, he would set 
boldly to the task of pulling down.” 

Whether of the Left or of the Right, both mob rule and 
tyrannical rule violate the rule of law because both are 
rule by the base passions rather than the better angels of 

our nature.  Both equally threaten our constitutional 
order.  

 

When crimes go unpunished or when good men do 
nothing, the lawless in spirit will become lawless in 
practice, leading to violence and demagoguery.  

Patriotic education must have at its center a respect for 
the rule of law, including the Declaration and the 
Constitution, so that we have what John Adams called 
“a government of laws, and not of men.”   

In the end, Lincoln’s solution must be ours: 

Let every American, every lover of liberty, every well-wisher to 
his posterity, swear by the blood of the Revolution, never to 
violate in the least particular, the laws of the country; and 
never to tolerate their violation by others. As the patriots of 
seventy-six did to the support of the Declaration of 
Independence, so to the support of the Constitution and Laws, 
let every American pledge his life, his property, and his sacred 
honor;-let every man remember that to violate the law, is to 
trample on the blood of his father, and to tear the character of 
his own, and his children's liberty. Let reverence for the laws, 
be breathed by every American mother, to the lisping babe, 
that prattles on her lap-let it be taught in schools, in 
seminaries, and in colleges; let it be written in Primers, 
spelling books, and in Almanacs;-let it be preached from the 
pulpit, proclaimed in legislative halls, and enforced in courts 
of justice. 
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VI. CONCLUSION 
On the 150th Anniversary of the signing of the 
Declaration of Independence, President Calvin 
Coolidge raised the immortal banner in his time. “It is 
often asserted,” he said, “that the world has made a 
great deal of progress since 1776 … and that we may 
therefore very well discard their conclusions for 
something more modern. But that reasoning cannot be 
applied to this great charter. If all men are created 
equal, that is final. If they are endowed with inalienable 
rights, that is final. If governments derive their just 
powers from the consent of the governed, that is final. 
No advance, no progress can be made beyond these 
propositions.” 
 
America’s founding principles are true not because any 
generation—including our own—has lived them 
perfectly, but because they are based upon the eternal 
truths of the human condition. They are rooted in our 
capacity for evil and power for good, our longing for 
truth and striving for justice, our need for order and 
our love of freedom. Above all else, these principles 
recognize the worth, equality, potential, dignity, and 
glory of each and every man, woman, and child created 
in the image of God. 

Throughout our history, our heroes—men and women, 
young and old, black and white, of many faiths and 
from all parts of the world—have changed America for 
the better not by abandoning 
these truths, but by appealing to 
them. Upon these universal 
ideals, they built a great nation, 
unified a strong people, and 
formed a beautiful way of life 
worth defending. 

To be an American means 
something noble and good. It 
means treasuring freedom and 
embracing the vitality of self-

government. We are shaped by the beauty, bounty, and 
wildness of our continent. We are united by the glory 
of our history. And we are distinguished by the 
American virtues of openness, honesty, optimism, 
determination, generosity, confidence, kindness, hard 
work, courage, and hope. Our principles did not create 
these virtues, but they laid the groundwork for them to 
grow and spread and forge America into the most just 
and glorious country in all of human history. 

As we approach the 250th anniversary of our 
independence, we must resolve to teach future 
generations of Americans an accurate history of our 
country so that we all learn and cherish our founding 
principles once again.  We must renew the pride and 
gratitude we have for this incredible nation that we are 
blessed to call home.  

When we appreciate America for what she truly is, we 
know that our Declaration is worth preserving, our 
Constitution worth defending, our fellow citizens 
worth loving, and our country worth fighting for. 

It is our task now to renew this commitment. So we 
proclaim, in the words our forefathers used two and a 
half centuries ago, “for the support of this Declaration, 
with a firm reliance on the protection of divine 
Providence, we mutually pledge to each other our 
Lives, our Fortunes, and our sacred Honor.” 

  

The Declaration of Independence is the ring-bolt to the chain 
of your nation’s destiny; so, indeed, I regard it. The principles 

contained in that instrument are saving principles. Stand by 
those principles, be true to them on all occasions, in all places, 

against all foes, and at whatever cost. 

Frederick Douglass 



 

 

21 The 1776 report 

 

Appendix I 

The declaration of independence 

In Congress, July 4, 1776 

The unanimous Declaration of the thirteen united States of America,  

When in the Course of human events, it becomes necessary for one people to dissolve the political bands which have 
connected them with another, and to assume among the powers of the earth, the separate and equal station to which 
the Laws of Nature and of Nature's God entitle them, a decent respect to the opinions of mankind requires that they 
should declare the causes which impel them to the separation. 

We hold these truths to be self-evident, that all men are created equal, that they are endowed by their Creator with 
certain unalienable Rights, that among these are Life, Liberty and the pursuit of Happiness.-That to secure these 
rights, Governments are instituted among Men, deriving their just powers from the consent of the governed, -That 
whenever any Form of Government becomes destructive of these ends, it is the Right of the People to alter or to 
abolish it, and to institute new Government, laying its foundation on such principles and organizing its powers in such 
form, as to them shall seem most likely to effect their Safety and Happiness. Prudence, indeed, will dictate that 
Governments long established should not be changed for light and transient causes; and accordingly all experience 
hath shewn, that mankind are more disposed to suffer, while evils are sufferable, than to right themselves by 
abolishing the forms to which they are accustomed. But when a long train of abuses and usurpations, pursuing 
invariably the same Object evinces a design to reduce them under absolute Despotism, it is their right, it is their duty, 
to throw off such Government, and to provide new Guards for their future security.-Such has been the patient 
sufferance of these Colonies; and such is now the necessity which constrains them to alter their former Systems of 
Government. The history of the present King of Great Britain is a history of repeated injuries and usurpations, all 
having in direct object the establishment of an absolute Tyranny over these States. To prove this, let Facts be 
submitted to a candid world. 

He has refused his Assent to Laws, the most wholesome and necessary for the public good. 

He has forbidden his Governors to pass Laws of immediate and pressing importance, unless suspended in 
their operation till his Assent should be obtained; and when so suspended, he has utterly neglected to attend 
to them. 

He has refused to pass other Laws for the accommodation of large districts of people, unless those people 
would relinquish the right of Representation in the Legislature, a right inestimable to them and formidable 
to tyrants only. 

He has called together legislative bodies at places unusual, uncomfortable, and distant from the depository of 
their public Records, for the sole purpose of fatiguing them into compliance with his measures. 

He has dissolved Representative Houses repeatedly, for opposing with manly firmness his invasions on the 
rights of the people. 
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He has refused for a long time, after such dissolutions, to cause others to be elected; whereby the Legislative 
powers, incapable of Annihilation, have returned to the People at large for their exercise; the State 
remaining in the meantime exposed to all the dangers of invasion from without, and convulsions within. 

He has endeavored to prevent the population of these States; for that purpose obstructing the Laws for 
Naturalization of Foreigners; refusing to pass others to encourage their migrations hither, and raising the 
conditions of new Appropriations of Lands. 

He has obstructed the Administration of Justice, by refusing his Assent to Laws for establishing Judiciary 
powers. 

He has made Judges dependent on his Will alone, for the tenure of their offices, and the amount and 
payment of their salaries. 

He has erected a multitude of New Offices, and sent hither swarms of Officers to harass our people, and eat 
out their substance. 

He has kept among us, in times of peace, Standing Armies without the Consent of our legislatures. 

He has affected to render the Military independent of and superior to the Civil power. 

He has combined with others to subject us to a jurisdiction foreign to our constitution, and unacknowledged 
by our laws; giving his Assent to their Acts of pretended Legislation: 

For Quartering large bodies of armed troops among us: 

For protecting them, by a mock Trial, from punishment for any Murders which they should commit on the 
Inhabitants of these States: 

For cutting off our Trade with all parts of the world: 

For imposing Taxes on us without our Consent: 

For depriving us in many cases, of the benefits of Trial by Jury: 

For transporting us beyond Seas to be tried for pretended offences 

For abolishing the free System of English Laws in a neighboring Province, establishing therein an Arbitrary 
government, and enlarging its Boundaries so as to render it at once an example and fit instrument for 
introducing the same absolute rule into these Colonies: 

For taking away our Charters, abolishing our most valuable Laws, and altering fundamentally the Forms of 
our Governments: 

For suspending our own Legislatures, and declaring themselves invested with power to legislate for us in all 
cases whatsoever. 

He has abdicated Government here, by declaring us out of his Protection and waging War against us. 
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He has plundered our seas, ravaged our Coasts, burnt our towns, and destroyed the lives of our people. 

He is at this time transporting large Armies of foreign Mercenaries to complete the works of death, 
desolation and tyranny, already begun with circumstances of Cruelty & perfidy scarcely paralleled in the 
most barbarous ages, and totally unworthy the Head of a civilized nation. 

He has constrained our fellow Citizens taken Captive on the high Seas to bear Arms against their Country, to 
become the executioners of their friends and Brethren, or to fall themselves by their Hands. 

He has excited domestic insurrections amongst us, and has endeavored to bring on the inhabitants of our 
frontiers, the merciless Indian Savages, whose known rule of warfare, is an undistinguished destruction of all 
ages, sexes and conditions. 

In every stage of these Oppressions We have Petitioned for Redress in the most humble terms: Our repeated 
Petitions have been answered only by repeated injury. A Prince whose character is thus marked by every act which 
may define a Tyrant, is unfit to be the ruler of a free people. 

Nor have We been wanting in attentions to our British brethren. We have warned them from time to time of 
attempts by their legislature to extend an unwarrantable jurisdiction over us. We have reminded them of the 
circumstances of our emigration and settlement here. We have appealed to their native justice and magnanimity, and 
we have conjured them by the ties of our common kindred to disavow these usurpations, which, would inevitably 
interrupt our connections and correspondence. They too have been deaf to the voice of justice and of consanguinity. 
We must, therefore, acquiesce in the necessity, which denounces our Separation, and hold them, as we hold the rest 
of mankind, Enemies in War, in Peace Friends. 

We, therefore, the Representatives of the united States of America, in General Congress, Assembled, appealing to 
the Supreme Judge of the world for the rectitude of our intentions, do, in the Name, and by Authority of the good 
People of these Colonies, solemnly publish and declare, That these United Colonies are, and of Right ought to be 
Free and Independent States; that they are Absolved from all Allegiance to the British Crown, and that all political 
connection between them and the State of Great Britain, is and ought to be totally dissolved; and that as Free and 
Independent States, they have full Power to levy War, conclude Peace, contract Alliances, establish Commerce, and 
to do all other Acts and Things which Independent States may of right do. And for the support of this Declaration, 
with a firm reliance on the protection of divine Providence, we mutually pledge to each other our Lives, our Fortunes 
and our sacred Honor.   
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Appendix II 

Faith and America’s Principles 
 

 History underscores the overwhelming importance of religious faith in American life, but some today see 
religious practice and political liberty to be in conflict and hold that religion is divisive and should be kept out of the 
public square.  The founders of America held a very different view.  They not only believed that all people have a 
right to religious liberty but also that religious faith is indispensable to the success of republican government.  “The 
God who gave us life, gave us liberty at the same time,” Thomas Jefferson once wrote. “The hand of force may 
destroy, but cannot disjoin them.” 

 The idea that faith sustains the principles of equality and natural rights is deeply rooted in American society 
and proven through human experience. The social, political, and personal value of religious faith within America’s 
public space has been recognized and honored from the start.  “Of all the dispositions and habits which lead to 
political prosperity, Religion and morality are indispensable supports,” George Washington observed in his Farewell 
Address.  “In vain would that man claim the tribute of Patriotism, who should labor to subvert these great Pillars of 
human happiness, these firmest props of the duties of Men and citizens.”  He went on to warn: 

Let us with caution indulge the supposition, that morality can be maintained without religion.  Whatever may be 
conceded to the influence of refined education on minds of peculiar structure, reason and experience both forbid us to 
expect that National morality can prevail in exclusion of religious principle. 

Civil and Religious Liberty 

By the time of the American founding, political life in the West had undergone two momentous changes. 
The first was the sundering of civil from religious law. Prior to the widespread adoption of Christianity, Western 
societies made no distinction between civil and religious law, between the demands of the state and the demands of 
the gods. Laws against murder and theft, for instance, had the same status as laws compelling religious observance, 
and all laws were enforced by the same political institutions. Pagan societies recognized no “private sphere” of 
conscience into which the state may not justly intrude. 

Christianity overturned this unity by separating political from religious obligation and making the latter 
primarily a matter of faith, superintended by a church whose authority was extrinsic to civil law.  Thus began a 
millennium of tension and conflict between secular and ecclesiastical authorities.   

The second momentous change was the emergence of multiple sects within Christianity. In the pre-Christian 
world, all subjects or citizens of any given political community were expected to believe in and worship the same 
God or gods by the same rites and ceremonies. This basic unity held through the first several centuries of Christianity. 
But the Great Schism and, more significantly, the Reformation, undid Christian unity, which in turn greatly 
undermined political unity. Religious differences became sources of political conflict and war. The nations of Europe 
fell into internal sectarian divisions and external religious-political wars. 

 British monarchs not only disputed one another’s claims to the throne but imposed their preferred religious 
doctrines on the whole nation.  Gruesome tortures and political imprisonments were common.  The Puritans 
proclaimed a “commonwealth” which executed the Anglican king. The executed king’s son proceeded to supplant the 
“commonwealth,” but because his brother was suspected of being Catholic, Protestants expelled him in the so-called 



 

 

25 The 1776 report 

 

"Glorious Revolution" of 1688 that installed the Protestant monarch of the Netherlands and his wife as England’s 
king and queen.   

 In the 17th century, religious believers of many stripes came to North America as refugees from Europe’s 
religious persecutions.  Ironically, the most famous attempt to form a separate religious community—the Pilgrims’ 
relocation to Massachusetts—eventually led to the core American principle of religious liberty.  

The Founders’ Solution 

The founders were ever mindful of the religious oppression and persecution that had existed throughout 
history.  They knew that religious zeal often leads to the assumption that specific beliefs should be "established" by 
governments, meaning certain religious doctrines should be enforced by law as the official religion of the state.  
Individuals who are not members of that religious body and do not accept its teachings often did not enjoy the same 
rights as a result.  Discriminations against nonbelievers ranged from mild to the most awful, but the "establishment" 
of one religious body by government always divided the population into privileged and non-privileged classes, 
resulting in endless bitter struggles for religious dominance.   

At the same time, the founders recognized man’s natural yearning to pursue the truth about God and freely 
practice the teachings inspired by those religious beliefs. They knew that religious beliefs, good for the ultimate 
happiness of the individual, were also good for politics because they encouraged the virtues (such as justice, self-
restraint, courage, and truthfulness) necessary for self-government.  To violate the consciences of citizens by using 
force to change their religious beliefs was a gross injustice.  Violations of conscience by government would not 
strengthen the attachment of citizens to their government but would only foster hypocrisy, hatred, and rebellion.   

 The American founders did not claim to settle the ultimate questions of reason and revelation.  But for the 
first time in history, the founders believed they saw a practicable and just alternative to religious persecution and 
conflict.  Unlike previous forms of government, the Constitution they framed did not include the power to 
"establish" a national religion, and it specifically denied that anyone could be prevented from holding office by a 
"religious test."  They underlined this by expressly forbidding the federal government in the First Amendment from 
"establishing" any religion and, to make it even clearer, guaranteeing the free exercise of religion. 

 Together, these provisions give religious liberty primacy among the natural rights secured by our 
Constitution.  This follows from the principles of the Declaration, as the foremost way individuals fulfill their well-
being—in exercising their natural right to “the pursuit of happiness”—is through the religious teachings and 
institutions they believe and hope will lead to their salvation.   

 We often use the phrase "the separation of church and state" to refer to the founders’ practical settlement of 
these questions, but this phrase is usually misunderstood to mean a complete separation of religion and politics, which 
is a very different idea.  When the founders denied government the power to establish a religion, they did not intend 
to expunge religion from political life but to make room for the religious beliefs and free expression of all citizens.   

The Common Ground of Reason and Revelation 

 The founders emphasized where the moral teachings of religious faith and the ground of political liberty 
were in agreement.  Just as they were confident that government has no theological expertise to decide the path to 



 

 

26 The 1776 report 

 

salvation, they were equally confident that a well-designed republican constitution is sanctioned by human nature and 
open to moral reasoning shared among human beings.   

General moral precepts can be understood by human reason, and faith echoes these precepts.  In other 
words, when the Declaration of Independence opens by appealing to "the Laws of Nature and of Nature’s God," it 
means that there is a human morality accessible to both reason and revelation.  This is the common moral ground of 
the American founding, where reason and revelation work together for civil and religious liberty.  Consider this from 
the Reverend Samuel Cooper in 1780: 

We want not, indeed, a special revelation from heaven to teach us that men are born equal and free; that no man has a 
natural claim of dominion over his neighbors. . . . These are the plain dictates of that reason and common sense with 
which the common parent of men has informed the human bosom. It is, however, a satisfaction to observe such everlasting 
maxims of equity confirmed, and impressed upon the consciences of men, by the instructions, precepts, and examples given 
us in the sacred oracles; one internal mark of their divine original, and that they come from him “who hath made of one 
blood all nations to dwell upon the face of the earth.” [Acts 17:26] 

 In proclaiming the self-evident truths of the Declaration, the founders interwove reason and revelation into 
America’s creed.  One such truth is that there are fixed laws higher than those enacted by governments. Reason and 
faith secure limits on the reach of man-made laws, thereby opening up the space for civil and religious liberty.  
Another is that, in the act of creation, however conceived, all came into existence as equals: the Creator gives no 
person or group a higher right to rule others without their agreement.  Yet another is that all are gifted through their 
human nature with intrinsic rights which they cannot sign away, above all the great rights of "Life, Liberty, and the 
Pursuit of Happiness."  In all of these things, the founders limited the ends of government in order to open up the higher ends of 
man. 

 The purpose of the founders’ ingenious division of church and state was neither to weaken the importance of 
faith nor to set up a secular state, but to open up the public space of society to a common American morality.  
Religious institutions, which were influential before the American Revolution, became powerful witnesses for the 
advancement of equality, freedom, opportunity, and human dignity. 

• The American Revolution might not have taken place or succeeded without the moral ideas spread through the 
pulpits, sermons, and publications of Christian instructors.  On the nation’s 150th Independence Day 
celebration, President Calvin Coolidge said that the principles of the Declaration of Independence were 

found in the text, the sermons and the writings of the early colonial clergy who were earnestly undertaking to instruct 
their congregations in the great mystery of how to live.  They preached equality because they believed in the fatherhood of 
God and the brotherhood of man.  They justified freedom by the text that we are all created in the divine image, all 
partakers of the divine spirit. 

• Even before the eighteenth century, Quakers and the faithful of other denominations, drawing on the Bible and 
on philosophy, began a crusade to abolish race-based slavery in the colonies.  Anti-slavery literature was largely 
faith-based and spread through the free states via churches.  One of the most famous anti-slavery writers in 
history, Harriet Beecher Stowe, was the devout daughter of a great American reformist clergyman and wife of 
a well-known theologian.  Her worldwide best-seller, Uncle Tom’s Cabin, fired the moral indignation of 
millions that helped lay the ground for abolition. 
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• America’s greatest reform movements have been founded or promoted by religious leaders and laypersons 
reared in faithful home environments.  Mother Elizabeth Ann Seton in the early nineteenth century set up 
orphanages and established free schools for poor girls. The tireless effort to end Jim Crow and extend civil and 
voting rights to African Americans and other minorities was driven by clergy and lay faithful of a multitude of 
denominations, including most prominently the Reverend Martin Luther King, Jr., who used nonviolent 
tactics to advocate for equal rights. The Pro-Life Movement today is led by clergy and the faithful of virtually 
every denomination.  

• Local religious leaders have been a key buttress supporting our communities. Neighborhood and parish 
churches, temples, and mosques still are the strongest organized centers of help for the local poor, jobless, 
homeless, and families down on their luck.  For generations, neighbors have assisted neighbors through church 
networks, helping the needy avoid the dehumanization of prolonged dependency on government welfare.  
Today, countless men and women actively feed and care for the poor, house and speak for immigrants and the 
disadvantaged, minister to jailed and released criminals, and advocate powerfully for a better society and a 
more peaceful world, supported by the charitable funding of Americans of all faiths. 

• Clergy of various denominations have sacrificed career goals and risked their lives in order to minister to men 
and women serving in the armed forces.  The brave soldiers who protect America against foreign dangers 
depend on the corps of military chaplains who help cultivate the warriors’ courage, inner strength, and 
perseverance they need to succeed in their missions. Religious chaplains open every session of Congress, and 
clergy pray at presidential inaugurals, state funerals, and other official occasions.   

Conclusion 

 The United States has journeyed far since its founding.  While the founders certainly had disagreements 
about the nature of religion, they had little doubt that faith was essential to the new experiment in self-government 
and republican constitutionalism.  They knew that citizens who practiced the faith under the protection of religious 
liberty would support the Constitution that embodies their rights.   

The shared morality of faithful citizens would sustain a republican culture that would foster stable family 
relationships and encourage important virtues like fortitude to defend the nation in war, self-restraint over physical 
appetites or lust for wealth, compassion toward neighbors and strangers in need, self-disciplined labor, intellectual 
integrity, independence from long-term reliance on private or public benefits, justice in all relationships, prudence in 
judging the common good, courage to defend their rights and liberties, and finally, piety towards the Creator whose 
favor determines the well-being of society. 

 We have arrived at a point where the most influential part of our nation finds these old faith-based virtues 
dangerous, useless, or perhaps even laughable.  At the same time, many Americans feel that we have veered off the 
path that has brought so many happiness and success, and fear a growing factionalism cannot be overcome merely by 
electing a different president or political party.  How can America overcome this partisan divide?  

 The answer to this rising concern must begin by frankly and humbly admitting that the common ground of 
equal natural rights on which our common morality is based is no longer visible to many Americans.  We must 
refocus on the proposition that united this nation from the beginning: the proposition of the Declaration of 
Independence that there are "self-evident truths" which unite all Americans under a common creed. 
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 But it is almost impossible to hold to this creed—which describes what and who we are—without reference 
to the Creator as the ultimate source of human equality and natural rights.  This is the deepest reason why the 
founders saw faith as the key to good character as well as good citizenship, and why we must remain “one Nation 
under God, indivisible, with liberty and justice for all.”     

 The proposition of political equality is powerfully supported by biblical faith, which confirms that all human 
beings are equal in dignity and created in God’s image.  Every form of religious faith is entitled to religious liberty, so 
long as all comprehend and sincerely assent to the fundamental principle that under “the Laws of Nature and of 
Nature's God” all human beings are equally endowed with unalienable rights to life, liberty, and the pursuit of 
happiness.  As the first American president wrote in 1790 to the Hebrew Congregation in Newport, Rhode Island: 

The Citizens of the United States of America have a right to applaud themselves for having given to mankind examples of 
an enlarged and liberal policy: a policy worthy of imitation. All possess alike liberty of conscience and immunities of 
citizenship. It is now no more that toleration is spoken of, as if it was by the indulgence of one class of people, that 
another enjoyed the exercise of their inherent natural rights. For happily the Government of the United States, which gives 
to bigotry no sanction, to persecution no assistance, requires only that they who live under its protection should demean 
themselves as good citizens, in giving it on all occasions their effectual support. 
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Appendix III 

Created Equal or Identity Politics? 
 

Americans are deeply committed to the principle of equality enshrined in the Declaration of Independence, 
that all are created equal and equally endowed with natural rights to life, liberty, and the pursuit of happiness. This 
creed, as Abraham Lincoln once noted, is “the electric cord” that “links the hearts of patriotic and liberty-loving” 
people everywhere, no matter their race or country of origin. The task of American civic education is to transmit this 
creed from one generation of Americans to the next. 

In recent times, however, a new creed has arisen challenging the original one enshrined in the Declaration of 
Independence. This new creed, loosely defined as identity politics, has three key features. First, the creed of identity 
politics defines and divides Americans in terms of collective social identities. According to this new creed, our racial 
and sexual identities are more important than our common status as individuals equally endowed with fundamental 
rights.  

Second, the creed of identity politics ranks these different racial and social groups in terms of privilege and 
power, with disproportionate moral worth allotted to each. It divides Americans into two groups: oppressors and 
victims. The more a group is considered oppressed, the more its members have a moral claim upon the rest of 
society. As for their supposed oppressors, they must atone and even be punished in perpetuity for their sins and those 
of their ancestors.  

Third, the creed of identity politics teaches that America itself is to blame for oppression. America’s 
“electric cord” is not the creed of liberty and equality that connects citizens today to each other and to every 
generation of Americans past, present, and future. Rather, America’s “electric cord” is a heritage of oppression that 
the majority racial group inflicts upon minority groups, and identity politics is about assigning and absolving guilt for 
that oppression.  

According to this new creed, Americans are not a people defined by their dedication to human equality, but 
a people defined by their perpetuation of racial and sexual oppression. 

The Historical Precedent for Identity Politics 

Whereas the Declaration of Independence founded a nation grounded on human equality and equal rights, 
identity politics sees a nation defined by oppressive hierarchies. But this vision of America is actually not new. While 
identity politics may seem novel and ground-breaking, it resurrects prior attempts in American history to deny the 
meaning of equality enshrined in the Declaration. In portraying America as racist and white supremacist, identity 
politics advocates follow Lincoln’s great rival Stephen A. Douglas, who wrongly claimed that American government 
“was made on the white basis” “by white men, for the benefit of white men.” Indeed, there are uncanny similarities 
between 21st century activists of identity politics and 19th century apologists for slavery.  

John C. Calhoun is perhaps the leading forerunner of identity politics.  Rejecting America’s common 
political identity that follows from the Declaration’s principles, he argued that the American polity was not an actual 



 

 

30 The 1776 report 

 

community at all but was reducible only to diverse majority and minority groups. Calhoun saw these groups as more 
or less permanent, slowly evolving products of their race and particular historical circumstances.  

Like modern-day proponents of identity politics, Calhoun believed that achieving unity through rational 
deliberation and political compromise was impossible; majority groups would only use the political process to 
oppress minority groups. In Calhoun’s America, respect for each group demanded that each hold a veto over the 
actions of the wider community. But Calhoun also argued that some groups must outrank others in the majoritarian 
decision-making process. In Calhoun’s America, one minority group—Southern slaveholders—could veto any 
attempt by the majority group—Northern States—to restrict or abolish the enslavement of another group. In the 
context of American history, the original form of identity politics was used to defend slavery. 

As American history teaches, dividing citizens into identity groups, especially on the basis of race, is a recipe 
for stoking enmity among all citizens.  It took the torrent of blood spilled in the Civil War and decades of subsequent 
struggles to expunge Calhoun’s idea of group hierarchies from American public life. Nevertheless, activists pushing 
identity politics want to resuscitate a modified version of his ideas, rejecting the Declaration’s principle of equality 
and defining Americans once again in terms of group hierarchies. They aim to make this the defining creed of 
American public life, and they have been working for decades to bring it about. 

Intellectual Origins of Identity Politics 

The modern revival of identity politics stems from mid-20th century European thinkers who sought the 
revolutionary overthrow of their political and social systems but were disillusioned by the working class’s lack of 
interest in inciting revolution. This setback forced revolutionaries to reconsider their strategy.  

One of the most prominent, the Italian Marxist Antonio Gramsci, argued that the focus should not be on 
economic revolution as much as taking control of the institutions that shape culture. In Gramsci’s language, 
revolutionaries should focus on countering the “Hegemonic Narrative” of the established culture with a “Counter-
Narrative,” creating a counter-culture that subverts and seeks to destroy the established culture. 

Gramsci was an important influence on the thinkers of the “Frankfurt School” in Germany, who developed a 
set of revolutionary ideas called Critical Theory. Herbert Marcuse, one member of the Frankfurt School who 
immigrated to the United States in the 1940s, became the intellectual godfather of American identity politics. With 
little hope that the white American worker could be coaxed to revolution, Marcuse focused not on instigating class 
conflict but on instigating cultural conflicts around racial identity. He saw revolutionary potential in “the substratum 
of the outcasts and outsiders, the exploited and persecuted of other races and other colors.”  

These ideas led to the development of Critical Race Theory, a variation of critical theory applied to the 
American context that stresses racial divisions and sees society in terms of minority racial groups oppressed by the 
white majority. Equally significant to its intellectual content is the role Critical Race Theory plays in promoting 
fundamental social transformation. Following Gramsci’s strategy of taking control of the culture, Marcuse’s followers 
use the approach of Critical Race Theory to impart an oppressor-victim narrative upon generations of Americans. 
This work of cultural revolution has been going on for decades, and its first political reverberations can be seen in 
1960s America. 
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The Radicalization of American Politics in the 1960s  

Prior to the 1960s, movements in American history that sought to end racial and sexual discrimination, such 
as abolition, women’s suffrage, or the Civil Rights Movement, did so on the ground set by the Declaration of 
Independence. 

In leading the Civil Rights Movement, Martin Luther King, Jr., was aware that other, more revolutionary 
groups wanted to fight in terms of group identities. In his “I Have a Dream” speech, King rejected hateful 
stereotyping based on a racialized group identity. The “marvelous new militancy which has engulfed the Negro 
community must not lead us to distrust all white people,” he warned. King refused to define Americans in terms of 
permanent racialized identities and called on Americans “to lift our nation from the quicksands of racial injustice to 
the solid rock of brotherhood” and see ourselves as one nation united by a common political creed and commitment 
to Christian love.  

“When the architects of our republic wrote the magnificent words of the Constitution and the Declaration of 
Independence, they were signing a promissory note to which every American was to fall heir,” King wrote. “This 
note was a promise that all men, yes, black men as well as white men, would be guaranteed the unalienable rights to 
life, liberty, and the pursuit of happiness.”   

As the 1960s advanced, however, many rejected King’s formulation of civil rights and reframed debates 
about equality in terms of racial and sexual identities. The Civil Rights Movement came to abandon the 
nondiscrimination and equal opportunity of colorblind civil rights in favor of “group rights” and preferential 
treatment.  A radical women’s liberation movement reimagined America as a patriarchal system, asserting that every 
woman is a victim of oppression by men.  The Black Power and black nationalist movements reimagined America as a 
white supremacist regime.  Meanwhile, other activists constructed artificial groupings to further divide Americans by 
race, creating new categories like “Asian American” and “Hispanic” to teach Americans to think of themselves in 
terms of group identities and to rouse various groups into politically cohesive bodies. 

The Incompatibility of Identity Politics with American Principles 

Identity politics divide Americans by placing them perpetually in conflict with each other. This extreme 
ideology assaults and undermines the American principle of equality in several key ways. 

First, identity politics attacks American self-government. Through the separation of powers and the system 
of checks and balances, American constitutionalism prevents any one group from having complete control of the 
government. In order to form a majority, the various groups that comprise the nation must resolve their 
disagreements in light of shared principles and come to a deliberative consensus over how best to govern. In the 
American system, public policy is decided by prudential compromise among different interest groups for the sake of 
the common good.  

Identity politics, on the other hand, sees politics as the realm of permanent conflict and struggle among 
racial, gender, and other groups, and no compromise between different groups is possible. Rational deliberation and 
compromise only preserve the oppressive status quo. Instead, identity politics relies on humiliation, intimidation, and 
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coercion. American self-government, where all citizens are equal before the law, is supplanted by a system where 
certain people use their group identity to get what they want. 

Second, by dividing Americans into oppressed and oppressor groups, activists of identity politics propose to 
punish some citizens – many times for wrongs their ancestors allegedly committed – while rewarding others. 
Members of oppressed groups must ascend, and members of oppressor groups must descend. This new system denies 
that human beings are endowed with the same rights, and creates new hierarchies with destructive assumptions and 
practices. 

On the one hand, members of oppressed groups are told to abandon their shared civic identity as Americans 
and think of themselves in terms of their sexual or racial status. The consequence is that they should no longer see 
themselves as agents responsible for their own actions but as victims controlled by impersonal forces. In a word, they 
must reject, not affirm, the Declaration’s understanding of self-government according to the consent of the governed.  
If members of oppressed groups want to become free, they must rely upon a regime of rewards and privileges 
assigned according to group identity. 

On the other hand, members of oppressor groups merit public humiliation at the hands of others. Diversity 
training programs, for example, force members of “oppressor” groups to confess before their co-workers how they 
contribute to racism. Educational programs based on identity politics often use a person’s race to degrade or ostracize 
them.  

These degradations of individuals on the basis of race expose the lie that identity politics promotes the equal 
protection of rights.  Advocates of identity politics argue that all hate speech should be banned but then define hate 
speech as only applying to protected identity groups who are in turn free to say whatever they want about their 
purported oppressors. This leads to a “cancel culture” that punishes those who violate the terms of identity politics.  

Third, identity politics denies the fundamental moral tenet of the Declaration, that human beings are equal 
by nature. This founding principle provides a permanent and immutable standard for remedying wrongs done to 
Americans on the basis of race, sex, or any group identity.  

Repudiating this universal tenet, activists pushing identity politics rely instead on cultural and historical 
generalizations about which groups have stronger moral claims than others. They claim this approach offers a superior 
and more historically sensitive moral standard. But unlike the standard based on a common humanity—what Lincoln 
called “an abstract truth, applicable to all men and all times”—their historical standard is not permanent. Rather, it 
adjusts to meet the political fashions of a particular moment.  By this standard, ethnicities that were once considered 
“oppressed” can in short order turn into “oppressors,” and a standard that can turn a minority from victim to villain 
within the course of a few years is no standard at all. 

Fourth, identity-politics activists often are radicals whose political program is fundamentally incompatible 
not only with the principles of the Declaration of Independence but also the rule of law embodied by the United 
States Constitution. Antagonism to the creed expressed in the Declaration seems not an option but a necessary part of 
their strategy. When activists are discussing seemingly innocuous campaigns to promote “diversity,” they are often 
aiming for fundamental structural change.  
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Conclusion 

Identity politics is fundamentally incompatible with the principle of equality enshrined in the Declaration of 
Independence.  

Proponents of identity politics rearrange Americans by group identities, rank them by how much oppression 
they have experienced at the hands of the majority culture, and then sow division among them. While not as barbaric 
or dehumanizing, this new creed creates new hierarchies as unjust as the old hierarchies of the antebellum South, 
making a mockery of equality with an ever-changing scale of special privileges on the basis of racial and sexual 
identities. The very idea of equality under the law—of one nation sharing King’s “solid rock of brotherhood”—is not 
possible and, according to this argument, probably not even desirable.   

All Americans, and especially all educators, should understand identity politics for what it is: rejection of the 
principle of equality proclaimed in the Declaration of Independence. As a nation, we should oppose such efforts to 
divide us and reaffirm our common faith in the fundamental equal right of every individual to life, liberty, and the 
pursuit of happiness.   
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Appendix IV 

Teaching Americans about Their Country 
 
America’s founders understood the importance of education to the long-term success or failure of the 

American experiment in self-government. Liberty and learning are intimately intertwined and rely on each other for 
protection and nurturing.  As James Madison noted, “What spectacle can be more edifying or more seasonable, than 
that of Liberty and Learning, each leaning on the other for their mutual and surest support?” 
 
 Education in civics, history, and literature holds the central place in the well-being of both students and 
communities.  For republican government, citizens with such an education are essential.  The knowledge of human 
nature and unalienable rights—understanding what it means to be human—brings a deeper perspective to public 
affairs, for the simple reason that educated citizens will take encouragement or warning from our past in order to 
navigate the present.  
 

A wholesome education also passes on the stories of great Americans from the past who have contributed 
their genius, sacrifices, and lives to build and preserve this nation.  They strengthen the bond that a vast and diverse 
people can point to as that which makes us one community, fostered by civil political conversation and a shared and 
grateful memory. 

 
 The crucial contribution that a quality civics education makes to the well-being of America and its citizens is 
love for our country, properly understood.  A healthy attachment to this country—true patriotism—is neither blind 
to its flaws nor fanatical in believing that America is the source of all good. Rather, the right sort of love of country 
holds it up to an objective standard of right and wrong, with the desire and intent that the country do what is right. 
Where the country has done what is good, citizens justly praise those who came before them. Where it has done 
wrong, they should criticize the country and work to make sure that we—the people who govern it—do what is 
right. 
 
 Rather than cast aside the serious study of America’s founding principles or breed contempt for America’s 
heritage, our educational system should aim to teach students about the true principles and history of their country—
a history that is “accurate, honest, unifying, inspiring, and ennobling.”   

The Misuse of History 

 To begin such an education, we must first avoid an all-too-common mistake.  It is wrong to think of history 
by itself as the standard for judgment.  The standard is set by unchanging principles that transcend history.  Our 
founders called these “self-evident truths” and published these truths for all the world to see in the Declaration of 
Independence: there are “Laws of Nature and of Nature’s God” that inform human interactions, all human beings are 
created equal, and all human beings have fundamental rights that are theirs as human beings, not the gift of 
government.   
 
 Consider the subject of slavery.  At the time the Declaration was written, between fifteen and twenty 
percent of the American people were held as slaves.  This brutal, humiliating fact so contradicted the principles of 
equality and liberty announced in 1776 that many people now make the mistake of denouncing equality and liberty.  
Yet as we condemn slavery now, we learn from the founders’ public statements and private letters that they 
condemned it then.  One great reason they published the Declaration’s bold words was to show that slavery is a 



 

 

35 The 1776 report 

 

wrong according to nature and according to God.  With this Declaration, they started the new nation on a path that 
would lead to the end of slavery.  As Abraham Lincoln explained, the founding generation was in no position to end 
this monstrous crime in one stroke, but they did mean “to declare the right, so that the enforcement of it might 
follow as fast as circumstances should permit.” 
 

The point is this: The key to freedom for all is discovered in the moral standard proclaimed in the 
Declaration.  It would, the founders hoped, prove to be the key that would unlock the door to equality and liberty for 
all.  History tells the story of how our country has succeeded—and at times failed—in living up to the standard of 
right and wrong.  Our task as citizens in a national community is to live—and it is the task of teachers to teach—so as 
to keep our community in line with our principles. 
 
 The purpose of genuine, liberal education is to come to know what it means to be free.  Education seeks 
knowledge of the nature of things, especially of human nature and of the universe as a whole. Man is that special part 
of the universe that seeks to know where we stand within it.  We wonder about its origins.  The human person is 
driven by a yearning for self-knowledge, seeking to understand the essential nature and purpose of his or her life and 
what it means to carry that life out in relationship with others.  
 

The surest guides for this quest to understand freedom and human nature are the timeless works of 
philosophy, political thought, literature, history, oratory, and art that civilization has produced. Contrary to what is 
sometimes claimed, these works are not terribly difficult to identify: they are marked by their foundational and 
permanent character and their ability to transcend the time and landscape of their creation. No honest, intelligent 
surveyor of human civilization could deny the unique brilliance of Homer or Plato, Dante or Shakespeare, 
Washington or Lincoln, Melville or Hawthorne.   
 
 But far too little of this guidance is given in American classrooms today.  In most K-12 social studies and 
civics classes, serious study of the principles of equality and liberty has vanished.  The result has been a rising 
generation of young citizens who know little about the origins and stories of their country, and less about the true 
standards of equality and liberty.  This trend is neither new nor unreported, but it is leaving a terrible and growing 
void as students suffer from both the ignorance of not realizing what they lack, and a certain arrogance that they have 
no need to find out. 

The Decline of American Education 

 This pronounced decline of American education began in the late nineteenth century when progressive 
reformers began discarding the traditional understanding of education.  The old understanding involved conveying a 
body of transcendent knowledge and practical wisdom that had been passed down for generations and which aimed to 
develop the character and intellect of the student. The new education, by contrast, pursued contradictory goals that 
are at the same time mundane and unrealistically utopian.   
 

In the view of these progressive educators, human nature is ever-changing, so the task of the new education 
was to remake people in order to improve the human condition. They sought to reshape students in the image they 
thought best, and education became an effort to engineer the way students think.    
 

This new education deemed itself “pragmatic,” subordinating America’s students to the demands of the new 
industrial economy for skills-based, jobs-oriented training.  Rather than examine the past for those unchanging truths 
and insights into our shared humanity, students today are taught to assume that the founders’ views were narrow and 
deficient: that’s just how people used to think, but we know better now. 
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Under this new approach, the only reason to study the works of Aristotle, Shakespeare, or America’s 

founders is not to learn how to be virtuous, self-governing citizens, not to learn anything true, good, or beautiful, but 
to realize how such figures of yesteryear are unfit for the present day.  Such a vision of education teaches that ideas 
evolve as human progress marches on, as supposedly old and worn ideas are cast aside on the so-called “wrong side of 
history.” 
 

This new education replaced humane and liberal education in many places, and alienated Americans from 
their own nature, their own identities, and their own place and time.  It cuts students off from understanding that 
which came before them. Like square pegs and round holes, students are made to fit the latest expert theory about 
where history is headed next. 
 
 As the twentieth century continued, these progressive views reached their logical apex: there is no ultimate 
or objective truth, only various expressions of different cultures’ beliefs. Wittingly or unwittingly, progressives 
concluded that truth is an ideological construct created by those with inordinate wealth and power to further their 
own particular agendas.  In such a relativist environment, progressive education may as well impose its own 
ideological construct on the future.  They did not call it indoctrination, but that is what it is. 
 

Since the 1960s, an even more radicalized challenge has emerged.  This newer challenge arrived under the 
feel-good names of "liberation" and "social justice.” Instead of offering a comprehensive, unifying human story, these 
ideological approaches diminish our shared history and disunite the country by setting certain communities against 
others.  History is no longer tragic but melodramatic, in which all that can be learned from studying the past is that 
groups victimize and oppress each other.   

 
 By turning to bitterness and judgment, distorted histories of those like Howard Zinn or the journalists 
behind the “1619 Project” have prevented their students from learning to think inductively with a rich repository of 
cultural, historical, and literary referents.  Such works do not respect their students’ independence as young thinkers 
trying to grapple with social complexity while forming their empirical judgments about it. They disdain today’s 
students, just as they doubt the humanity, goodness, or benevolence in America’s greatest historical figures.  They see 
only weaknesses and failures, teaching students truth is an illusion, that hypocrisy is everywhere, and that power is all 
that matters. 
 
 A few reforms of note have been attempted to improve America’s civic educational system, but they fail to 
address the key problems. 
 

The first was embraced with good intentions.  Common Core appeared to be a promising way for the 
federal government to supply a framework to improve the nation’s schools.  But the Constitution leaves education to 
the states and localities and denies the federal government any authority to impose what it wants to be taught in the 
nation’s schools.  To surmount this obstacle, the federal government used significant federal funding to entice states 
to adopt Common Core.  Nevertheless, within a few years it became clear that students in states that “voluntarily” 
adopted Common Core suffered significantly lower academic performance and fewer marketable skills than 
comparable cohorts of students who had been educated outside the Common Core regime.  This system of 
micromanaged “standards” proved to be a recipe for bureaucratic control and sterile conformity instead of a pathway 
towards better instruction.  We learned from the failed Common Core experiment that one-size-fits-all national 
models are a blueprint for trivializing and mechanizing learning. 
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 A more recently proposed remedy is called the “New Civics” (or “Action Civics”).  The progressive approach 
to education rests on the faulty notion that knowledge concerning long-term human and social concerns is divided 
between “facts” (scientific data separated from judgments about right and wrong) and “values” (preferences about 
moral matters, such as justice, which are said to have no objective status).  Most students, yearning to make the 
world better, find the study of “facts” boring and meaningless.  The New Civics approach is to prioritize a values-
oriented praxis over fact-based knowledge.  As a result, New Civics uses direct community service and political 
action (such as protesting for gun control or lobbying for laws to address climate change) to teach students to bring 
change to the system itself.  Under this guise, civics education becomes less about teaching civic knowledge and more 
about encouraging contemporary policy positions. 
 

However well-intended, the New Civics only aggravates the already inherent problems of progressive 
education.  Dispensing with ideas that transcend and inform history, students lack criteria for judging what a 
politically healthy nation looks like and they cannot defend what practical actions actually would improve the health 
of their community.  A well-formulated education in political and moral principles is the necessary source of the 
knowledge citizens need to make wise judgments about voting, demonstrating, or any other civic activity.  By 
neglecting true civic education, the New Civics movement only compounds the mistakes of today’s conventional 
education in civics. 

What is Authentic Education?  

 There are many aspects of formal education. The importance of professional education and technical training 
is not here in dispute. There is no question that one crucial purpose of education is to equip individuals with the 
knowledge and skills they need to provide for themselves and their families. More fundamental is the broader and 
deeper education called liberal education. 
 

Education liberates human beings in the true sense—liberation from ignorance and confusion, from 
prejudice and delusion, and from untamed passions and fanciful hopes that degrade and destroy us as civilized 
persons. It helps us see the world clearly and honestly. In revealing human nature, it reveals what is right and good 
for human beings: authentic education is not "value-neutral" but includes moral education that explains the standards 
for right and wrong.  It takes up the hard but essential task of character formation.  Such an education can form free 
men and free women—self-reliant and responsible persons capable of governing themselves as individuals and taking 
part in self-government. 

 
Such an education starts by teaching that all Americans are equal members of one national community.  The 

unique character and talents of each person should be recognized and developed.  The wide experiences and the 
varied backgrounds of our citizens should be respected and honored.  But the truths that equality and liberty belong 
by nature to every human being without exception must be taught as the moral basis of civic friendship, economic 
opportunity, citizenship, and political freedom. 
 
 Such an education respects students’ intelligence and thirst for the truth.  It is unafraid both to focus on the 
contributions made by the exceptional few, or acknowledge those that are less powerful, less fortunate, weaker, or 
marginalized.  With the principle of equality as a foundation, such an education can incorporate the study of injustice 
and of tragedy in human affairs—including the American story’s uglier parts—and patiently addresses the ways 
injustices can be corrected. 
 
 Rather than learning to hate one’s country or the world for its inevitable wrongs, the well-educated student 
learns to appreciate and cherish the oases of civilization: solid family structures and local communities; effective, 
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representative, and limited government; the rule of law and the security of civil rights and private property; a love of 
the natural world and the arts; good character and religious faith. 
 
 In the American context, an essential purpose of this honest approach is to encourage citizens to embrace 
and cultivate love of country.  Thoughtful citizens embrace their national community not only because it is their own, 
but also because they see what it can be at its best. Just as students know their family members have good qualities 
and flaws, good education will reckon the depths and heights of our common history. 

Genuine Civics Education 

 Civics and government classes should rely almost exclusively on primary sources.  Primary sources link 
students with the real events and persons they are studying.  The writings, speeches, first-hand accounts, and 
documents of those who were acting out the drama of history open a genuine communication, mediated by the 
written word, between historical figures and students that can bring to life the past.  Primary sources without 
selective editing also allow students to study principles and arguments unfiltered by present-day historians’ biases and 
agendas. 
 

It is important for students to learn the reasons America’s founders gave for building our country as they 
did.  Students should learn and contemplate what the founders’ purposes, hopes, and greatest concerns truly were, 
and primary sources will help them begin these considerations.  Students should not read the Declaration of 
Independence as archaeology but as the idea that animates our nation with claims that are true for all time.  As 
Alexander Hamilton reminds us in one of those primary documents (his 1775 essay Farmer Refuted), 

 
The sacred rights of mankind are not to be rummaged for, among old parchments, or musty records. They are written, as 
with a sun beam, in the whole volume of human nature, by the hand of the divinity itself; and can never be erased or 
obscured by mortal power. 

 
Civics and government classes ought to teach students about the philosophical principles and foundations of 

the American republic, including natural law, natural rights, human equality, liberty, and constitutional self-
government. Students should learn the reasons why our constitutional order is structured as a representative 
democracy and why a constitutional republic includes such features as the separation of powers, checks and balances, 
and federalism. They should study the benefits and achievements of our constitutional order, the Civil War’s 
challenge to that order, and the ways the Constitution has been changed—not only by amendment and not always for 
the better—over the course of time.  Finally, these classes ought to culminate in the student’s understanding and 
embracing the responsibilities of good citizenship. 
 

A genuine civics education focuses on fundamental questions concerning the American experiment in self-
government.  The best way to proceed is for the teacher to assign core original documents to students to read as 
carefully and thoroughly as they are able and then initiate age-appropriate discussion to surface and consider the 
meaning of the document.  Teachers will find that students of every age have a genuine interest in engaging in 
discussion (and disagreement) about what these documents say, because they soon realize these enduring words speak 
to their own lives and experiences.   

 
Using the Declaration of Independence, the Constitution, and the Federalist Papers, the following are a few 

examples of prompts teachers can use to encourage civics discussion amongst students: 
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• What does human equality mean in the statement that “all men are created equal"?  Equal in what 
respects?  What view of human nature does this presuppose? Does the Declaration intend to include 
African Americans, as Abraham Lincoln, Frederick Douglass, and Martin Luther King, Jr., all insisted? 

 
• What does the Declaration mean by asserting that all persons possess rights that are not “alienable”?  

Who or what, precisely, can alienate our rights?  Are all rights deemed inalienable, or only some? And if 
the latter, why are they different? 

 
• Why did the founding generation consider government’s powers to be "just" only when government is 

instituted by the consent of the governed?  Is justice for the founders based on nothing more than 
consent?  What considerations might be more authoritative than consent? 

 
• At the time the Federalist Papers were being written, the new Constitution did not include the Bill of 

Rights.  What are the rights and protections enumerated in the Bill of Rights and how did they come to 
be amendments to the Constitution?   

 

• Why did the founders opt for representative democracy over the "pure" version of democracy practiced 
in ancient Athens? How do the two kinds of democracy differ?  What did the Federalist assert was the 
inadequacy of ancient democracy? 

 
• How does the Constitution seek to reconcile democracy, which means rule by the majority, with the 

rights of minorities? Stated differently, how does the Constitution do justice both to the equality of all 
and to the liberty of each?  What exactly is the difference between a democracy and republic? 

 
• What economic conditions make American democracy possible?  Could American democracy under the 

Constitution be reconciled with any and every economic system?  Why does the Constitution protect 
property rights?  Why do critics of American democracy such as Karl Marx believe that private property 
(protected by our Constitution) is the root of injustice?  How would Madison and Hamilton have 
responded to Marx and his followers’ criticisms? 

 
• Students should read the best-known speeches and writings of progressive presidents Woodrow 

Wilson, Theodore Roosevelt, and Franklin Roosevelt on economic democracy.  In what ways do they 
differ from the principles and structure of the Constitution?  Would the Constitution need to be 
significantly amended to fit their proposals?  Apart from amendments, in what other ways has 
progressivism changed our constitutional system? 

 
• Implicit in these questions are other basic documents and major speeches that every American citizen 

should study. The questions concerning the meaning of human equality, inalienable rights, popular 
consent, and the right of revolution call for a fresh examination—in the light of the Declaration—of 
such key works as Frederick Douglass’s speech on “The Meaning of the Fourth of July to the Negro” and 
Chief Justice Taney’s infamous opinion for the Supreme Court majority in Dred Scott v. Sandford (holding 
that African-Americans "had no rights which the white man was bound to respect").  Douglass’s and 
Lincoln’s scathing criticisms of Taney’s pro-slavery opinion should be taught with these as well. 
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• Students should read the 1848 Seneca Falls “Declaration of Sentiments and Resolutions” calling for 
women’s suffrage, and Dr. Martin Luther King, Jr.’s “I Have a Dream” speech. Why did Elizabeth Cady 
Stanton look to the form and substance of the Declaration of Independence in crafting the Seneca Falls 
Declaration? What did  King mean in asserting that the Declaration of Independence and the 
Constitution constituted a “promissory note to which every American was to fall heir”? 

 
These questions cover just a sample of the issues that come to the fore as students read the primary 

documents of the founding and history of America.  Other less fundamental but still important documents, speeches, 
and topics could be added.  Recognizing that political activism has no place in formal education, mock civics and 
community service projects should be encouraged.  

Conclusion 

Among the virtues to be cultivated in the American republic, the founders knew that a free people must 
have a knowledge of the principles and practices of liberty, and an appreciation of their origins and challenges.    

While this country has its imperfections, just like any other country, in the annals of history the United 
States has achieved the greatest degree of personal freedom, security, and prosperity for the greatest proportion of its 
own people and for others around the world.  These results are the good fruit of the ideas the founding generation 
expressed as true for all people at all times and places.   

An authentic civics education will help rebuild our common bonds, our mutual friendship, and our civic 
devotion.  But we cannot love what we do not know.   

This is why civics education, education relating to the citizen, must begin with knowledge, which is, as 
George Washington reminds us, “the surest basis of public happiness.” 
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— 1 —

The 5 Lies  
of CRT



— 2 —

Progressives have reacted with outrage, and no small amount 
of panic, to the swiftness with which the anti-critical race 

theory movement has gained ideological and now political 
traction. In their rear-guard action, they have employed at least 
five lies, which now require unmasking.

What follows is a non-exhaustive attempt to do just that.

https://fortune.com/2021/11/03/virginia-governor-election-winner-results-2021-glenn-youngkin-terry-mcauliffe/
https://fortune.com/2021/11/03/virginia-governor-election-winner-results-2021-glenn-youngkin-terry-mcauliffe/


— 3 —

This is the one most often heard, the most superficial 
and the easiest to dispel. Indeed, the smartest of the 

progressives, such as Rui Teixeira, have begun advising their 
ranks to abandon this clearly failed blunder. Still, the Joy Reids of 
this world outnumber the Teixeiras, so it’s worth taking a crack at 
this first.

Of course long, turgid texts by Derrick Bell, Kimberle Crenshaw 
(godfather and godmother of the discipline, respectively) or any 
other CRT apologist, are not being assigned to third graders. To 
do would probably constitute child abuse and violate several UN 
guidelines. But what matters in CRT is the praxis—the application 
of the discipline to real life in order to transform it—and this is 
certainly being done.

Though CRT praxis was already in evidence in k-12 prior to 2020, 
the spasmodic disruption of American society by the Black Lives 
Matter organizations last year has made CRT explode. Such 
implementation of CRT (which is what praxis is) violates the 
law, especially the Civil Rights Act and the Constitution, which 
prohibit, respectively, treating students differently because of 
their race or national origin, and government’s unequal treatment 
of Americans because of their race.

As we can see here, school boards and teachers unions have 
been a great deal more forthcoming with their use of CRT, and 
we thank them for their candor.

“CRT is not taught  
in schools.” 

LIE #1

https://theliberalpatriot.substack.com/p/revisiting-the-fox-news-fallacy
https://nypost.com/2019/06/17/carranzas-ideology-insults-the-people-he-claims-to-help/
https://www.heritage.org/education/commentary/future-schools-and-critical-race-theory-after-youngkins-victory


— 4 —

This is probably the most pernicious of the lies. We heard it 
most recently from the lips of Brian Stelter, who probably 

was not being pernicious in intent—just repeating something he 
had heard. This particular lie is based on the CRT (and earlier, 
Critical Theory) notion that physical reality may be apprehended 
through the five senses, but is comprehended through the 
conceptual superstructure that orders our thinking. In the race 
variant of CT—that is, critical race theory—that superstructure 
is “white supremacy,” which in the words of CRT scholar Richard 
Delgado is embedded in “the ordinary business of society.” 
The conceptual superstructure is Eurocentric and wrongly 
universalizes a male, cisgender, white view of the world. It 
therefore must be problematized (destroyed).

CRT, however, is not in the least bit interested in bringing minority 
voices to the forefront of debate. Witness the caustic, overly 
dramatic language that Bell himself used when George HW 
Bush appointed Clarence Thomas to the Supreme Court, or for 
that matter the cruel buffoonery of Michael Eric Dyson in his 
treatment of the Lt. Gov. elect of Virginia, Winsome Sears. CRT is 
only interested in promoting leftist voices that will help overthrow 
what they see as America’s cultural hegemony, with their 
preferred counter-hegemony, which is Marxist (see Lie No. 3).

“CRT is just a way to give 
previously marginalized people 
the attention they have lacked.”

LIE #2

https://www.cnn.com/videos/media/2021/11/07/batya-ungar-sargon-woke-news-harming-democracy-rs-vpx.cnn/video/playlists/business-media/
https://www.amazon.com/Critical-Race-Theory-Third-Introduction/dp/147980276X/ref=pd_lpo_1?pd_rd_i=147980276X&psc=1
https://heinonline.org/HOL/LandingPage?handle=hein.journals/unilllr1995&div=40&id=&page=
https://twitter.com/trumpjew2/status/1456446611912077318?s=21
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What obtains then is the monolithic progressive thinking we see 
now on display in the media, the academy, entertainment, and 
now the White House.

None of the CRT’s policy approaches (no holds-barred racial 
preferences, the acceptance or even celebration of out of 
wedlock births, or the view that looting means redistribution) 
would in the least help people of any race or national origin.
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This is a lie spread by those who know it to be a lie, and 
then repeated by the gullible (whom the Kremlin used to 

affectionally call “useful idiots”). All of the CRT firmament 
knows itself as being Marxist, an affirmation made by Angela 
Harris, Delgado and others. Critical race theory came straight 
out of Critical Legal Theory (sometimes known as Critical Legal 
Studies), which came out of the Critical Theory of the Frankfurt 
School, which was the first and most important of the Western 
Marxist schools and which (along with Antonio Gramsci) replaced 
Karl Marx’s economic determinism with the view that the cultural 
superstructure (or hegemony) was what dictated the actions or 
non-actions of the workers, not material relations.

“CRT is not Marxist.” 

LIE #3

http://blogs.law.columbia.edu/abolition1313/files/2020/08/Angela-Harris-Compassion-and-Critique-1.pdf
http://blogs.law.columbia.edu/abolition1313/files/2020/08/Angela-Harris-Compassion-and-Critique-1.pdf
https://digitalcommons.law.seattleu.edu/cgi/viewcontent.cgi?article=1039&context=faculty
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Here we have a bold-faced lie. It is not true of anyone in the 
space that I inhabit. I have never heard Chris Rufo, James 

Lindsay, Lindsey Burke, Jonathan Butcher, Jay Greene, Nicole Neily, 
Max Eden, or anyone else with whom I have collaborated express a 
sentiment even close to this. We all want American history taught, 
warts and all. Do we want children to be told the lies of the 1619 
Project—such as, for example, that the colonists rebelled because 
they feared Britain would end slavery? No. Because that came 
from the pen of a fabulist. Nobody in their right mind would want 
their children to be taught that 2+2=5, either.

“Those opposed to CRT just 
don’t want history taught.”

LIE #4
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This falsehood is repeated sometimes by even people 
who believe there is a problem with what schools are teaching, 

but who hold also that CRT has been wrongly used by the anti-CRT 
movement. What we in this movement label CRT is CRT. Far from 
a cynical ploy, we can say that what is being waged at the moment 
is battle royal for the soul of America, if not the West itself.

What the purveyors of CRT want to do is to replace what they 
regard as the American hegemonic narrative of white supremacy 
with their counter-narrative, which is Marxist (see No. 3). That 
is part of a long-term strategy, first conceived by Gramsci, to 
infiltrate cultural institutions, and destroy society’s conceptual 
framework. Last year’s mayhem facilitated their bid to usurp 
power. The anti-CRT push back is just a matter of the American 
people confronting this strategy and saying No!

—————

These then are the lies told by the folks propagating CRT. Don’t 
fall for them.

This piece originally appeared in The Daily Wire.

“The use of CRT is a cynical 
ploy by Republicans.” 

LIE #5

https://www.nytimes.com/2021/10/29/podcasts/transcript-ezra-klein-interviews-sohrab-ahmari.html
https://www.dailywire.com/
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To learn more about 
how to build an America 

where freedom, 
opportunity, prosperity, 
and civil society flourish,  

visit heritage.org.
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